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. dissent rrevailed in the pIanning.’

~
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- -

is docunent presenqs tbe approach to the fourth ,

.B.aille Speed ﬁeading Institute given by Dr. Vearl TN
S.0) .

which tcok-place in Michigan -during = ;
1973, It differs from his three. pre- s
ceedﬂnb oresentat*ons made in other states, in .
that this Institute wWas structured with a built-in
research design which would orovide concrete sgores:
in gained rates of reading and accomnanying rates
of connrehen51on . .

~ M - >

MeSride,

A1l arrangements were mdae in advance on a’cooperative
and agreeable basis with the instructor, participants L2
ant research team, so that no elements of Burprise or
It was an amicable
exploration and experiment which provided' both
anblvalent and rleasant -experiences on the oart of

those whe engaged.in the study. ~ -

I is felt that the study was timely and necessary.\
Tne data is here ppesented in ds factual -a mamner as
possible by Dr. McBride, the participarits of the .
Institute, and the Michigan State University research
team. The reader -of this report is, therefore~at ’

licerty to draw his own conclusions.

< . °
. v —
<
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an
-Nbrgaret Se Polzien e

. . v e

Co-director "
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' Without their cooner'ation
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_ \ L \ We. are most indebted to Dr. Edwin Keller, Professor,
oy Department of Elementary gnd Special Education,
g \rnchigan State University, who gulded the Researaoh
e \‘ Team frém the plarning stages through the functioning
. 4

i
.

‘sessiond; furing, following and in the final
deliberations and writing of the Ipstitute Evaluation.
His critical .appraisals lent much to the complete study
. ' Acknowledgement of university personnel is given on
v T Yage 1 of the "Evaluation of the Institute". Assisting O
: .~ in testing were Diane Hodson, Maggie Rolfes, Harold - .
...~ Weiner, Will Johnson and Velma Allen. Other volunteers
% were Diane Drescher, Kathy Brede, Celeste Buxton, Peggy
) ) Carter, Lyn Dawson and Connle Caldwell -
. . . :\
’ O " ‘Particular mention should be made of Cdrol Nogy who gave
" her expertise of the media t6 video-taping the eéntire .
_ Anstructional presentation of the Institute. i .
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. BACKGROUND OF THE INSTITUTE -
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An Institute on Braille Speed Readifg Tor the Blind was held in July,"1973

.

: . in ‘Lansing, Hichi«an. This Institute‘was federally funded under'P.LL9li230'
. . F . ezl .

Part D. ' - 24
Reouest for such an Institute was first made by a teacher of the blind and °
oartially seeinz who contactjd the state consultant for the visually imoaired and
’ indicated her interest in such an inservice experience. ACcustomed to the-
... | laborious hrogress and sometimes serious Droblems encountered in the teaching
of traille to visually impaired children, this teacher spoke with,enthusiasm
about what anneared to be an exciting develcwwwnt in this field. She made ’
‘ reference to a legally bl*nd nrofessional oerson known to both; saying that he
had narticinated in a woryshon in Utah with Dr Vearl McBride. His experiencesv
int at workshon had been o“ a positive nature, and this teacher asked whether
or rot Dr. WcBride mirht be brought to lMichigan so that Michigan.tegchers could
, /be exposed to what aoneared to be‘an innovative and nromising process. (
c The state consultant nursued the lead. She called Dr. McBride and asked if
— he wouli be interested in presenting a woryshop in Michigan, requesting that,he
send a brief descrintion of activities to be used in the nreparation of the
DPODOsal for funding. Dr McBride comolied including in his commentary (see . .
T ”lorkshoo in Ranid Braille” nage A (1) the connent
It is expected that those p?rticioating in the orogram will
increase their rate of reading ty an average increase of 300 . .

to 300 nercent, with as rood or better comprehension than that .

\\ _with which they now read. It must be addéd that this will be.

so if they will follow the instructions given." - B
- HaVingrsaﬁjﬁied herself on the practical feasibility of offering the work-

shop,the state consultant discussed with colleagues the oropriety of soonsoringi

1t throush the State Demartment. : She sought counsel from key people known
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to her, based at the Ameriban Foundation for the Blind the Bureau:of'Education

o

4

. "
. 2 "

for the %,ndicanoed of the Denartment of Health, Education and.welfare, and:

! .

elsewhere. - It was, theré?ore oniy after careful consideration that she ortr' .
e [ .
.ceedeqd with nlanninv. Aooarent v certain salient criteria for renuesting fund-

- ’

ing f r this Institute were met, namely:
. r ° ’ - -
. A significant educational task was to be addressed. '

2. llew technioues were to be exolored albeit controversial.,
3. Interest and curiosity were evidenced in regard to. braille .

-sneed’ readinr bv brofessional ‘peonle in Michigan notential

oarticinants.' , . . L . s

A .

4, Cubstantial encouragerent for further exploration oflbr.

" . “cBride's, procgss from professional .people on a national .. ' N

4

fevel was obtained. '
# It -seemed annarent th!t Dr.. McBride's soeed readinp system, already .

attractine considerable attention and nublicity,lhad not been researched to the

derree of satisfyin~ oropessional colleagues either 1in the field of vision or

in the field of’ readinH If such iniormation were to be procured, 1t would be

necessary for Dr. 1c8ride to allow his workshop to undergo the scrutiny of

outside observers. Tt was felt that such a review could be made within the

Institute format , althouzh the oal of this Institute remained that of pro-

«

© viding an attractive inservice exoerience rather than that of oroviding a

‘.

,vehicle for research.
"In viewof—the difficulties hnvolved in pursuing approaches generally un-

acceoted and untried with the visually imoaired population, it was,apparent that

oarticular care would have to be taken in the initial stages of comunication con-

v
'ce"nin? this workshon. Since the nrofessional community of persons involved in

education and rehabilitation of. blind persons in the Detroit area had evidenced

particular interest in and concern about this topic, the state consultant -

' N




, olanndnp'cowrdttee ‘. At this meeting, fifteen or more peonle were given an

. technioue which would at once be congruent with Dr. McBride s 'usual oresentation, v

| I . ~ 5
L . : . .
. . = - - .
. K ' [
. . : C v T
. .- . s B i - .
. - . . . st ?
- v A . > “
» - I . . ’
" . : . - .
. N - ’

:arranved for Dr. Mcaride to come to Michigan in the February preceding the ; ' \
i

July Institute in-order to meet with certain of these persons as an informal

4
. ¥

onoortunity to ouestion Dr: “c%ride about the approaches which he used in his

123

workshon. « Considerable time was given to the subJect of setting. up an evaluation

s “v

and. which\gouid‘also provide tangiole data for a research team Since the

research asrect- was necessarily compatible with the inservice aspect, the idea

- € 4

of a,control *rouo was considered unieasible and other approaches to evaluation

.r-. ‘./

were therefore to be exnlored. Individuals from two universities offered to

e

help forrulaté. the research design. L . ST ,
- Plans were subsequently concentualized and the results of the efforts of .

the research team consisting of doctoral graduate assistants and their advisors

from‘the field of sneclal education, Michiran State Uhiversity, were conniled;

-

these results are therefore oresented as a significant nortion of this ihstitute B

reoort. .' ‘ . !

Dr. ¥cBride was aware of the skepticism of_these and other orofessionals —
prior to nis accentance of the co-directorship of the Institute. His meetin%
with the rroup in Tebruary did not appreciably diminish the skepticism, as was
apparent by the fact that there were few participants who apnlied from.the

metronolitan area. It should be noted that other pertinent educational oppor-

tunities were being offered 1n the fleld of vision concurrent to the time of
R |

*
~

1

this Institute : ‘ ‘ p ; . N
Detalls necessary for the conduct of the Institute were discussed during .

Dr. VcBride's Februarv visit Mrs. Margaret Polzien, who acted as co-director‘

and facilitator of ‘the Institute, made plans with Dr. McEride to use the ~.i .

.Hichigan School for the Blind as a site. The availability_of materiaisfin the‘_ L

library at the Michiran School‘for the Blind, as well as at the:State Librar§i

for the Blind and Physically Handicaoﬁed, also located in Lansing, were factors
? : ‘ .




- pages rapmdly These were supplied One element to which more care mi

table neight’ D T ; o .

L Organizational olanning began soon after the ruary meeting Contact’was .

! gy
'

]

.

W e : ;oo 12 4 . . - = ?
. ’ . L R _— - e e oy & e . N ! . ~,“‘ -
in this selection '- St . ,',“ . . - ",'“n ‘ &. F“ 1 .
. » .. \\. : - . . ’
Dr McBride asxed that certain other mat’"ials be’ provided for example,
1, '1, s .

styrofoam 1n various shapes and 31zes and.a"product to enable a person to t ,//?; f

-~ ’ . -

«/-/4

been given was the height of the workinD area for participants In«many cases, ' :,'

/
the readers felt that their materials needed to.beslower than,the usual desk or

L o
- . .. N Af"/.., v
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made with all.teachers and- teacher counselors of-the blind and partially seeing o '.

in oubllq and resijential scnools as well a with professional blind persons

ov e L

“in education anua rehabllitation On, Aprii twenty—ninth the information 1etters |
: oo, ‘

!

and applicatipn fonns Were made available throughout the state (See pages K’3 o
: v ’ , .‘\ .a ',,; '.:‘? ." . . . o i /‘
andit ) e T T .v@ oL
“, LS ‘«; -" R v .-, - . . . < ¢ € . . g
0

Env1ta£10nal~anu 1n€qrmatidnal materials were mailed to prOSpective ap-

pIicants on June ﬂifteenth Iseepages A 5.and A 6) At this “same time 2, memo of -

‘ nrogresawanu iniornation was cent to ail-members of the planning committee and !
\ ” ) Y

{
interestou administrative personnel, (See pagg A. 7) W R

‘ iwentj—51x afolications were received Only seVentéenvpersons actually A X

«w 3 ’
A [Py

AN

particlpated ,Ono_partic1pant 1nd1cated high interest but was able to attend ’ . ‘
* ¢ / “ - , w .‘0
for the ‘Tirst wemk enly. oy - - R
, Ja *. ‘,,_ . R - * s '
Meanwnile, memberd of the research planning team at the University .were

proceedin; to rnfine their plans for involving key persons from the fields of S

readinb armd bf upe<:1al education at the University Strategies for processing
N .
fnformation COnsiderig essential to their task of evaluation were devised Team

memb(rs perceived the opportunity to make this study to be a valuable and’

Nao

R
\practical means of sharpening their own. research expertise
I3 ‘ a . P . . ] . . R
- ’, A R f\. L. ! . R - * , L e
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A Combined meetim?s of the' university research team with the. Institute

NP ‘ o ;

s directcr and the state consultant were held in order %o complete and. I‘inalize
,'" d’etails orior to the onening of' the Institute on JuLv 2, 1973. . i '
T "}_ L SR - . Arselia S. Ensign. Ph.D.
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- $° ' . . EVALUATION OF PROCEDURES  * ~°

- -~ /.,

' . By Dr. Vearl G, McBride -~ * .. "

¥

¢
) o . . INSTITUTE IN BRAIﬁLB SPEED READING
. K MICHIGAN SCHOOL FOR THE BLIND

R : . LANSING
‘ - RN JULY 2 - JULY 13, -

y . ! An Evaluation . .
’ : ' : - by -®
-~ Dr. Vearl G., McBrlde, Co-Director

»
- . . -
. .

The'ten-day~program'began with the Research and Evaluation, Team
adninistering a test to obtain the reading'rate and comprehension” cores of -
HECIA _the twelve bllnd students and the five slghted gtudents who had s igned up as _

. * '+ participants. Ald of the part1c1pants read the test 1n brallle’ ether they

. Were slghted or blind. This in itself was a disturbing factor from the
. A T -

beg1nning*-71t so0n became ‘obvious that the sighted ‘people, in this instance,

" were the more hangicapped., However,” throughout the course these five people
l -~ practiced reading Drint rather than braille, e
s o The course began with the usual dlSé&(?lon concernlng the;need for

-

everyone to’ be able to read better, and the fact that present read1ng methods
'--,7 do not appeag to be meetlng our needs. It was poxnted out that the average
.:”i, h hd - . ‘ : . -

rate of readinp braille is only about 90-110 words a minute, with many

peoole feellnb that this rate is incorrect, i.e., that it 1s too- hlgh.

—

I

The practlce then began. The students were told that they were to

. o, nove .their hands/eyes rapldlx over the papes, in any manner they w1sbgd but

, they were not supposed o understand or attempt to 1dent1fy, ‘the words,

«--Instead, they were to ‘get in the habit of mov1ng their hands/eyes rapidly.

~
Later'they would work for understandlng, bux little by little until finally

‘full comprehension would be the gcal, along with increased reading speed.

-4 @
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eye movements, and to try to use more fingers in different ways. .

=

. o . , ' )
DlSCUSSlOUS Were held concerning the many dlfferent ways -people hQVe
of moving.their hands/eyes over the pages. It was found that no two people

used.exactly the same movement, although there were some movements that were

-
v ..

slmllar. All had been® taught to go in a left to right. d1rect10n, then with

a return sweep from r1ght to left, Sone hdd beemn taught to use only one
. . o

finger (the index finger) of one hand, some had been taught to use tige
. - ) o .
.., L) X v . e . " s A :
index finger of each hand. A few used two finger$ of each hand, i.e., the

index and middle fingers. No one used more than two fingers on each hand.

-~ N . ) _ ~ - .

Thexparticipants were encouraged to experimgnt with different hand/

b

Hére I must 1nter3ect a comment relatlve to our present nethods of

&, .

~teach:.nc read;ng to the bl;nd and slghted. This thought was also expressed

1
to the partrc1oants. e assume that learning -to read is a very difficult

-

process. Often it-is .pointed out ‘that it must be d;ffrgplt because so many

Pl

people fail to master the process. Yet a chlld learns ‘to talk and we simply
N / M -

expect him to do that and are not at. all surprised when he _does so. In

« N .. .'

reading, however, we assemble all or the most expenslve;mateélals andsequ1p-».

ment we can and strive_mightily, we th1nk to teach a. child to read, Some-

ﬂ.

*
4 ava

timesAhﬂ does’ and sonetimes he- does not, .and then we wonder why.

- 'Would it not be fair to say that learning to read is no more d1ff1cult

v’
_— - _‘___.,-‘ 0

a process than learnlng to ‘alk? 'If this is true, it would behoove ws to’

q N

’utlllze the, sare orocesses used in learning to talk.t Those processes consist

of exposing the child to hundrﬂds and even thousands of words*every d&y.

Deprive him of the opportunltj of .hearing these words and we deprlve him of -

speech, <

P

This is. exactly the process we should use in'teaching children or

-

adults, blind or sighted, i.e., expose them to hundreds and thousands of

5

5. - 3 J14 .



LY

. . 'brdille or print words e;efy-day. This is what we attempted to do in this g

v . Institute, de wanted each participant to experiment in encountering the
' ' ’ « : . . . ¢

//? words in any manner that was most comfortable for him and that would bring

K about the best resulis.. The teaching was based on the principle of individ-

’ ualized learning, or individualized reading, It was also based on the
aésumptiog thét.no two people’ move their hands or eyes in the same manner - |
[ .t i 3 . |

.

or, in other words, that no two people learn in the same manner. (A stép- ’
N by-step srocedure will be given later in this paper.) , v

.

The prindiples and procedures discgifed above, sane and sound though |

114 they apoear, sj‘m to be in oop051tlon to the generally used and accepted
) mgthods and Dhlloabohles in, the'educatlonal world., The celd-by-cell - .
—s” ol .. ]
letter-by-letign, sound-by-sound approach was, iherefore, the tgchnlque o .

"utilized by many of the participants. This approach we have dignified‘in

v . e - ‘ - .

nampe recently by calling it "de-coding." One problem in this case, howeler,
was that toc =any of the participants, having been taught to decode, per-

sisted in it long after its effectiveness had disappeared, if, indeed, it

*
-

had ever been effective at all. .This was especially'tfue of many of the
older participdnts.v They felt this was the way they shouldd read that this
was the only way to read. It appeared that we were not about to "teach old

- dogsAnew tricks,"
. U6 ’ .

This in itself could be a detriment to their improvement. -Some of

tnem were quite_vocal about it and it appeared that their pessimism was

rather contagious. Some of the others accepted what their elders were

saying, and the lamentations were too frequent to be anything but discour-

aring,

~

.

de continued to stress the need to experiment with new or different
. técﬁniques of moving the hands/eyes, and of increasing rate. It;appeared

ERIC ' .' ‘15

’
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- that ‘the five sighted print readers in the Institute were more willing to

¥ . . .
. h .

attehpt new patterns of eye movement then were some of the blind readers.

4 -
ra . 13 .

The former made morelthan‘fair progress in their reading of print material.

of épecial interest to us was the case of one of the braille readers

who, with the” aid of some magnifiers, was able to read print. He had been

.t .
. e s

° ‘ . I3 . i - -
test. He volunteered this-information to the other participants.
Fad . 2 <

de have only his word for this. However, if his coyments are trua;

it should be armatter of real 1nterest to us, and a th;ng whlch should/be . .

- . - N 5

researched. e know. from past experience that many. kinds of transfer have

occurred in rapid learnlng that have exciting 1mp11catxons ahd possibilxtles.
/,

) Thls writer does not feel that the Instltute was as successful as
e =
it might have been. He is presently coﬂductiﬁg hi fgfth workshop or:
. .« Y '/ ] L
institute of this-kind and perhaps is in éry_“ﬁ;igaﬁtageous_ position to analyze
. 27 4 .

-~ - -

the Michigan program. The four other ohfj?dgo have been termed "eminently

successful." This analysis is given primdrily to'serve as a possible guide

[ - . . » ‘ . fe

or a watchword should future institu%es/éf'a'similar.kind be ‘considéred. .
. } o v ' / S
The Institute was cast in an aymosphere of" doubt ‘and misgivings on &

o . ’

the part of some. . The extreme cautiom with which the group which met in ,
. > . . ' . .
February of 1973 gave its reluctant blessing was indicative of this. Ques-

tion: ‘as this atmosphete in any;way, directly or indirectly, passed on to

K<)

the participants? This questlon lS posed inasmuch as_ there was a lack of

optimism from the first day of the“instltute. one should not call it

pessimism, but certainly there_was not Optlmlsm. The writer cannot but

’

contrast this with the atmosphere of fun and excitement and the feel of




:p?ggress Drevall.ng in the present workshpp new underway in Utah. There is .

‘

4o foreboding of gloom as there wa§ in Lan51ng. ‘

” In the three previous-workshops, as in the p;esent-oné, tne nartiéi- . .
pants nere Hot -asked ko keep' a da@iy record or log of theif éétivitiesg |
- . . e . - . . e - ) ,
feelings, and anal‘;,'se‘s. A.ra*iher elaborate report was required, each day of
“the Lénsing group. Not only was i@ quite\tfhefeonsuming, ﬁnt it also.

s .

. encouraged the oafticipants to enlarge upon their fears and doubts. It
’ RN

encourayed titem to—dlscuss their hopes and asnlratlons, too, but it appeared

to the wrlter that more often than not the qegatlve was expressed in the

s.,’.. ‘ g . .

logs mOref han Was the p051t1ve. The partlc1oants also discussed their,

-

logs’ Hffh‘one another whlch heloed to further accentuate the doubts. Those .

nost pesslmlstlc were con51stently mos t vocal It was obvious that‘the .

-

pessimism was "catchlng," and that there was comfort being taken by many-of

L4

the doubters, or a case of misery loving company. ' T,
The value of.paying the participants 'in the Institute is seriously
- .o ’ Y oa W -

questioned by thlS wrlter. Agéfn, in the other four program;ruﬁremﬁnera-

5

; - tion was, @Marded the part‘c1pants nor will be éone in a 51xvn one comlng up. |
.o R O |

A
JDuring the: oast eleven yéars the writer has conduétad more than 275 classes ° |

/ ;n raplc readlnc. .In that tlme he has found a verj few people who have _y ";
|
Lol : - N

f ! Denexlted ﬁron the _course when they have been allowec “to ride-’ free." Their
¢
.incentive has been removed. No one had to be concerned with getting ﬁzs

A

= A 4 . .
money's worth. Outright payment for learning should be looked upon with a

>

jaundiced eye if we expect to get the best results, o . .

The Research and Evaluation Team, under the direction of !Mr. Harold " .

- . . . .
- . -

. Weiner, should be highly commended for its sincere efforts. There are some , °
Rt T : y o .
*  aspects of their work which should be questioned in retrospect. First, they
. Lo .

1 . made themselves too readily avAilable to‘;QF'géL;ic;pants during the day.

DU . T

L 2
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, atmosphere that rapid braille re?ding‘was'possiblg»for some, perhaps, "but I

- . v .
b1 ; .

“want to understatd."
The same techniques.utilized hg the participagfgguhile "Mnreading"

(i.e., for Speed only with no comprehedgion5 were supposed to be those used

v

Ry
/ when reading for comprehension. Again, Kt ﬁghy refused to follou these .

instructicdns despite the fact that. they wére repeatedly told that failure

-

. to do so would result in low scores.
. = N
The writer does feel ‘that in many respects the Institute was success-

’

\‘

ful, Most of the participants seemed to feel that they wpuld be able to

. ' pass-on to their pupils the skills l% which they ‘themselves were being

instructed. After all, this was ?ne of the twb principal ob]ectives of the
Institute, the other being that of helping the participants to improve their

. own ‘skills in reading braille, The results that some had. in working with.

" .‘ * e

. " the ckildren who were brought‘in the sécond week for\grief instruction were,

-

- it is hoped, indicative of what the pupils of the participants can do. )

i - 4

t . . s FcllOWlng the instructions explicitly will bring improvement. For

-~ ‘

. . the Denefit of those who may gead this evaluation booklet and wish to improve

their own reading, and also for the record, a step-by-step procedure is
, aw—-efgiven below. To close this out, let it be remembered that "when all else
- o faiis, follow the instructions." ’ ot ' .?:

. . Step I. Be enthusiastic and remain convinced that'you~CAN increase

your reading rate whether,K you are blind, partially sighted or sighted.,

Step II, Secure a timing deVice that will measure tlne in sedonds.
- : ] »
. LI . .
A stove timer or an egg timer will do. \ ’, o
" ( . - ':' - .
Step III. MHave on hand several easy:(nothing above fourth or fifth
2tep 222 , : g .

- . Py v

{grade level) reading books. . ' 3 ) 1 .

5 - . ng - \ . _ ’




athosphere that rapid braille re?ding‘was‘possdble*for some, perhaps, "but I .
bl . e . §

“want to understéand.”

. . .

The same techniques.utllgzed b¥ the part1q1pa§¥§guh11e "unreading"

(i.e., for Speed only wlth no compreheﬁ ;on5 were supposed to be those used

L
.
v

iy
when readlng for comprehenslon. Agaln gt ﬁﬁhy refused to follou these .

instructidns deSplte the fact that. they wére repeatedly told that failure

e ’ ’ . » .
. to do so would result in low scores. ) . . ..
'- ‘ \ -
AN

The wrlter does feel that in many respects the Instltute was success- .

. N L

‘

ful, Most of the part1c1pants seemed to feel that they would be able to

. ' pass-on to their pupils the skills'iﬁ%which they themselves were being o ,

instructed. After all, this was ?ne of the two prznclpal objectlves of the

,-

o Instltute, the other belng that of help1ng the part1C1pants to improve their

d . own ‘skills in reading braille. -The results that some had. in worklng with.

R -.‘, AR

K " the éklldren who were brought in the seécond week forrarlef instruction were,

FEE

’ 1t is hoped, 1nd1cat1ve of what the pup11s of the part1C1pants can do. ) .

- 4

i

ST : Followlng the 1nstructxons eXp11c1tly wlll brlng 1mprovenent. For

- » 1] .

< . the benefit of those who may gead this evaluation booklet ‘and w1sh-to improve
s .

their own reading, and also for the record, a step-by-step progedure is

> > *a

s.%———-a;giyen below. To close this out, let it be remembered that "when all else o *ﬁ

. .
N R »

‘e
. 3

. ' .
.

: o fails, follow the instructions." ' ) .

- -

L
.
B

> . Step I. Be enthusiastic and remain convinced that‘you~CAN increase

P

your read1ng rate whether, you are blind, partlally sighted or S1ghted._

Step II. Secure a tlmlng dev1ce that will measure tlne in sedbnds.
A

: o ‘- . .
A stove timer or an egg timer will do. ! ‘Y L .

- { : '.. o
Ste ep III. 'Have on hand several easy (noth1ng above fourth or flfth g

, ) . - ’

N \ grade level) reading books.




- Staép IV,'_Have someone time yqu to-'see-how fast you can encounter

all of the words on one page. Start with five séconds and work down,'

attempting. to move your hands/eyes faster each t1ne. °In thlS effort,-you

are to encounter the words only, wlth NO attempt to understand what the. =~ .

- - .

wWwords are saylng. NO COMPREHENSION! Move your hands over the page in anj ..
. - . L

manner xpu wish, i.e., across the page, straight down, straight up,‘spirai- ~N .
° ing, 21g-zagg1ng, etc. Try to use both hands an&-és'hany fingers as you
- ' - . 4
. L %

can, Your goal now is to encounter as many wordslas pOSSlble in the short«

est. perlod of time wlthout understandlng the1r neanlng.

7 4 P .

’ . Step V.. Now have your helper time you for fifteen to twenty seconds

-

: as you move from page to page rapidIy, again with no comprehension and

attempting to keep from saying the words in your’nind.; Note: We have been

- -

taught very successfully to subvocallze the, words. 'Now we are asklng you to

"lek" th1s hablt as much as posslble. Thls can be helped by moV1ng your
e ’ . .
hands/eyes so fast that you cannot say the. words ‘in your m1nd You are also - *.

rd -

developlng the hablt of nov1ng your hands/eyes more rapldly.’ When you have

finished with a;bage and are ready to turn 1t,\you must turn (it sw1ftly and o "

r

*go rlght on to. the next page(s). ﬁhn't casualli;cu'slowly turn the _pages.

However, you must encounter all of the words fore turn1ng the page,fbut

~
. -

once hav1ng finished with. the page Get Rid o It ' -
—_—— i P - g s

Step VI, Contlnue this process for two déys, experluentlng often

\with new hand or eye movements. Try to flna new ways of movzng the hands ' —— 4

or eyes. Dractz.ce at least an hour a day in ten to t#enty minute periods,
)

or whatever the time best,sults your particular'sltuation. Try to go faster o

. (3

-
“ach time, again without saying the words in your mind.

. . & . '
* Step VII.. Go over the same pages again and ‘again. On the third day
., . ‘ - N . [N ' .
of practicé, begin to try to understand: some of the words.’ Try to answer a
. . » oo




few questz.ons, such as "who " "where " "how™ many " f'yhat -eolor," etc. Do

.

not try o understand more than two or three words on a page. .We call this

"'bits and pieces!' comprehension. You are not, to attempt to make any sense .« .
of the’ story, but -only to recognize a few words. You will be tempted to

’ &

slow down at this polnt but refuse to do SO, There will be time for slow=-

»

ing down later. Remember, you are supposed to be encounteéring the words in

M o

-~

any d1rectlon, and with as many fingers as wlll be best for you. 'I'his may .

— -

it include the use .of the thumbs, ,alsd. Some. people-have foun.a That in sweep-

. ing the pages, the outside edges of the thumbs can be effectively utlllzed

in recognizing wo_rds. o ' - . ' s,

Step VIII. Remember, you are going over the same material again “and

o again, Now, as you continue this, try to add new words to'those _\@u have
. . . C ° - . .
- already recognized. Coritinue this until you begin to get ‘a little sense out .

(33 .

A . - . .
of ®The storff.” We call this "general comprehension," or "tfe thread of the /. ™,
story.". In thJ.s process (after about two hours of "blts and pieces") you .

‘ .
/ °  might. feel that you need to slow down a little to understand better. 0kay,'

slow down a b1t and/or change your pattern of encountermg _the words.s Con-

' tinue go:.ng over the sam pages rapidly, trying to. add new information to

3 . 13 . % 4 ) :_&. B
. - what you already have gained. You might }%;arit to ‘decrease your rate in some T
i h D

. o . ¢ - N . .

places, then sPeed u{: in others. Note: Some of you will find that you

L3

-

recognize so thmgs as you are readmg but have lost them by the end of

« | - :
the t1m1ng. Thls is natural, but with contipued practlge the problem will ~ _

JEESRDES—

* ‘disappear or wi‘ll be lessened. . Figure'_ your rate’ of readi)ﬁ«on a per minute
'.v; R . ., % . 4 . . = . o
:&3’@, L basis now. . . ’ , ) )
v % . . : .
‘-,%f . . Ste 2 IX., Begm each practlce sessmn with "warm-up" exercises, iie.,
" '

with two or three 0-60 seconds or "speqd only“ with no comprehensxon. Then

- mo‘é into comprehension,' trying for more_comp’i‘ehension each day. Move into

| ] . ] . o y g,gr . . BN




“ ' , © 10

.more difficult books now, books which have more words per page. Select the
" kind that you enjoy most, but do not choose the most difficult yet, "Move

4 ) - M L e .

= up in the. level of difficulty.only ae_you feel you should, As you gain

. more understanding perhaps you can go even faster. There will be‘times'when S

you should slow down a little more for better comprehension, Flexibility ~ \

becomes 1mportant now. Adjust your rate to swit ydur needs., By now, how-

- 'Y
’

ever y you shOuld feel -uncomfortable to read at your old rate. ,

~

. SteE X. You may wish to change the position of your reading materials
* . .
to accommodatenyour particular way of reading. This is an important consider~

ation. We have found that pieces of foam rubber cut in various sizes and

shapes,are,helpfui in adjusting the materials. Remember to figure your rate .
" of reading from time to tﬂ@e and- also to relate to someone what you have
~

read. Have the piifon then ask you questions about th selectlon. Read for
9"‘

as much as a mfzéte or two &t a.tlme for this purpose. Gradually 1ncrease
the length of the tlmlngS. - o h .o

>/ Step XI.»‘Begin.to_think in-terms of Main Ideas, of Sequence of
[ ] ' ) ’ ¢ P
Ideas and Main Characters and the Relationship of the Main Tharacters to the

- r

. Story. Pick a selection and try to read it in a given length of time, Wopk -t
for "book report comprehension.’ Why did the "author write as he did? Did
) N . - .
you feel a part of the story? Did you get "involved'?. Did you enjoy.it?

-

Why? S o = . . ” 4 ‘o
. ‘ T, . )
As you praé&ice you might becoma_discouraged;‘eSpecially in the

%

beginning.' But "be not dlscouraged neither be thou dismayed," for as you

,contlnue dlllgently to practlce, success w1ll be youra, .But remember, it

mst be done on a dally Qa51s4 otherw1se it wlll fall . n

. I

s ( ‘In conclu51on, let me add that Ido not belleve that we ‘teach chil-

B :: “dren reading in school. I believe, rather, that we teach them S-L—O—W .
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' f ‘ .
, _ . . ¢
reading in school. Real reading is faster reading and more in keeping with

- - ' 11

"the way the brain operates. This is true whether they be blind or sighted.’
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_ Introduction oo . ) 'Si
s et o b T A
~“A major problem with which braille readers have had to conténd is the
slowness of the tactile‘readiqg method. Hopes for speiding up this process’
have recently been stimulated by the writings of Dr. Vearle G, McBride and
*  accounts of his succeséee with workshops for braille readers.’ This paper
{‘ . i . -* . "
’ reports an evaluative study of a workshop conducted by Dr. McBride in .
Lo .
t)Lansiné, Michigan; July 2-13, 1973. ° ) -
'-Ql' ‘ . . ' ' M
Background - - .
- 4 /
oy “De. McBride (1974) has stateE}.regarding a braille reading workshop
. he ‘contducted in 1972, that: ~ ) :
O e " ’ ) N c. ] - '
LT "« The average rate of the braille readers at the"bgginning '
A . ’ of the workshop was 135 wpm . . . At the end of the two "'
T weeks, the average was 710 wpm: (p; 9) i
- . . - Lre \ -

Aruitoxt provided by Eic:

&

[

~ S

. “The.mean gain in this study was, thus, over 400 percent. He reports-as the

-

! "not quite as good." ‘ © ‘

%

. " . : ‘ .
.o . N

RIC

-
‘

S Berger (1972) cites an article by McBride in which even greater gains

“«, N "i; . ."v . ’ . .
resr ported N ¢ - .o “
T .

. s N | o
. McBride says that he taught high school students to read

“; R 4pr1nt):"1n French and Spanish at speedswup.to 30,000 words -

) .a minute". o In a-group of 18 second grade chiIdren, "the -
o .. reading scores ﬁrom second grade books ranged from 2,248

..',n-l

‘ :~3_\j . ~words a mlnute with 100 percéﬂt comprehension to 34, 788 words

s, 7. . aminute w1th 90 percent comprehension. (r. 183) .
. N . S -

-
b
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P
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-
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X

it is difficult to imagine reading rates of these magnitudes: at

- -.‘ - S

these speeds, the reader would be turning pages very rapidly. ObViously,
- * - . . =~ . e
the measurement of rate must be accompanied by some estimate of comprehension.

Regarding his evaljation of comprehebsion, McBride (1974) states:.:‘

. " They were questioned orally about their reading This method .
is not copsidered scientific despite the fact that it L
elicits much more satisfying information about the person's

- . comprehension than ‘does the usual standardized set of 4

- ' ] questions. (p. 10) .

Rapid reading methods have recently been evaluated in a controlled
study. Wallace (1973) conducted a study using 48 legally blind print and
braille reading adults to determine\the effects of rapid reading’instruction
ialonef and rapid reading instruction combined with recognitionp traitting,

on reading rate and comprehension. He‘concluded;that rapid reading in-

<

struction, with or without recognition training, may be used to signifi-

cantly increase the reading rate of légally blind adults. .Data from this

same study (Crandell and Wallace, 1974) support the conclusion that "

.

instruction in rapid reading ". . . does not decrease comprehension of
: T :
braille materials read." .(p. 17) ’ - %

7 -~
DS

While Crandell and Wallace do not dwell on the' magnitude of reading

~

rate gains, but are content _to report significant interactions in an ANOVA

table,- consideration of the magnitude of-the gains in their study, and in

E . ‘: ) ' . .
the present one, are necessary for interpreting the peaning of the results.

e g 2
.For example, Maxwell and Mueller (1967) describe ga?ns to be expected merely
- -4

. on the basié;of the focusing of attention on reading sgeed.

The idea that one can improve his readingfrate as measured

. - by tests without taking a reading course has been- -

T © - suggested by & number of investigators . .o for example,
Laycock reported that students” requested to read a -
passage as fast as possible without "sacrificing com-

& prehension' showed a 40 percent rate gain over their.

) previous testéd reading rate.

N




. In a recent stidy, “Haxwell found that’ college students’ .
. ’ read 51gn1f1cantly faster on a reading ‘test when told
’ to increase their reading rate. She also reported that
subJects given a handout describing techniques for im-
proving reading speed and, admonished to practice daily
for -a week read 51gn1f1cantly faster on posttests than
did controls, and did not lose comprehemsion. This
study raises the question of how much of the reported
gaifs in reading programs are a function of.set and
suggestion, rather thap a result of training and =
) practice. . . “(p. 484) ’

. . .

Maxwell and Mueller then liken these gains to placebo'or Fawthorne

. ° .o %
.

. effects.

Reﬁorts of the percent of gain to be expected as a result of any kind

of¢ instruction designed to increase reading rate vary widely. - Tremonti*(1964)
. ¥} e .

» . .

reported a study.ptilizing a comprehensive approach to teaching speed

«
. . ’ . . . ——— -

v - reading where a variety of techniques and materials were used.

. . . ., in reading college textbook materials, the average
‘ increase has been 168 percent in rate and 15-20 percent
4 . in comprehension. On easier mggerials, ‘the average reading .
4 rate improved 175 percent andf10-15 percent in comprehen51on. (p..18)

/ .. I
In the above quotation, “the figures indicating rate increases refer
E
v -~

. ] " to gains of 68 percent and 75 percent, respectlvely

-

’ . At the lower end of'the scale of expected’improvement, Maxwell and

’

Mueller-(i967ﬁ reported a study in which there were rate increases of

) - 23 percent and 32 percent for.two groups of university students completing

L4 . ¥

. ; .
a, 30-hour reading course. vt .

4_:. : . LI R . ) &71

. These earlier studles provide a frame of reference for evaluatlng the

A magnitude of thé gains found in this study. For EXamplep if reading rategalns

are, roughly, of the order of 40 percent or less, the poséibillty ‘that they

- .

may be- accounted for on the ba51s of what Maxwell and Mueller refer to as

+

»

"set "and” suggestion' cannot be excluded. . If tHey are in a range of up to

' _ 75 percent, as in the Tremonti report, they fall within the expectations
-\ ‘ : ' .
. . ¢
| : , 29 . ,
:’ \‘L ‘9 . . ',‘ , ) :

s . - Y . . )
. . .
. . )
.
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for any of a variety of comprehensive training approaches designed to
& - )
increase reading speed. Ifa-on the other hand, the average percentaée L

gains are in the range of 400 percent reported by McBride, the unique

efficacy of his approach would be supported. -

When it was learned that Dr McBride had accepted an invitation from

- -

o the Michigan Department of Education to conduct a rapid reading workshop ’ -

tfor braille readers, a team of evaluators from Michigan State University

was invited to develop a variety of procedures to determine the effective-

+ 3
nesg of the workshop.

R

Purpose of the Study

-

<
g

The purposes of this studg"were: (1) to investigate the effects of

‘P

the worksh0p'on the reading rates and comprehension of the bfaiIle—

d ]
i,
"‘.-

reading participants, (2) to describe the methods of 1nstruction that were -

&

» used, and (3) to secure from the participants subjective reactions to’

various aspects of their experience.

A,

. . Description of the Institute

. r . P

Institute’Structure

vy x

K, N
(SN
-~

"The 1nst1tute met’ for ;0 days with a weekend break in the middle when” -
* . — . :.;, ;
. the part1c1pants Went home. They met with Dr. McBride approxlmately three 5?
. %3,

L to three and one half hdurs each morning for iy/—ruction and practice ‘under

his supervision. Following lunch, they were asked to practice,'without : i

*  McBride's supervigsion, what they had learned in the morning. Further:

> - .
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practice was required each evening. On the sixth and sevencf?’ days, some

e ’

students from the Miqhigén School for the Blind were brbught in during the

Y . Y

morning and the participants attempted to teach them the procedures that

]

they had learned up to that point. - : - .

7

“

1

. . -
Participants

Information concerning the Institute was distributed to local school

\ —-aistricts and organizations of and for the blind in the State of Michigan.

A
L . :
‘Participation in the Institute was limited to persons who met one of the <

following criteria: L : ’ - L

€

a. blind or partially sighted teachers QE the visually impaired

-

b. sighted teachers of the visually impaired .
<. blind professionals in the field of vision
d. blind individuals ~ . . : o
‘ Twenty-two épplications were received, all of wﬁich met one oﬁ.tpe above ., -

criteria. Of the twenty-two respondehté, sixteen completed the Institute,
« . - Y

\ ) . . -
- one left after one week to fulfill other obligations, and five chose not to

participate in the Institute. A breakdown of those completing the Institute

is as follows: =~
&

2 blind or partially sighted teachers of the visually. impaired

-
4 -

: 5 sighted teachers of the yisually iméaiféd

4 blind préfessionals in the field  of vision

6°blind college stgdqgts (5 undergraduate, 1 graduate) o

Y

v -
b 4 ‘x

There were ten females and-seven males. The group was paid for their ¢ O
participation in the Institute, and housing was provided for those who
needed it at the Michigan School for the Blind. >

v
P ] L]

- r . -
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Research Design .

"

vy

The above-purposes suggest several mafor questions with which the :
cJ

design is concerned. 'They are discussed.ir turn.

- g}‘
‘ . NS R '
. ' ' . i:‘ ; R
Reading Rate Gains é . :
o o~ .

‘ Do the subjects show appreciable ga{ns in braille readingfrages
without a 00unterba1anc;4g loss Ln,comprehens1on7 .

0 ~ ¢ L
a",;
For this question, a simple one—gifup pretest-posttest design," in-

g <‘/

volving measures of reading rate ang}cpmprehen51on was used. Twosposttests \ -

- l?

1
were administered: one 1mmed1ate%ziﬂbllow1ng trainlng, the othegr, one

. s ,{ ‘ e , -
. year 1ater. lff . .
n}o 3 =

0bv10usly, this one group de51gh is ipadequate to the task of controlllng

v (

independent variables. Restf%?tion of research re50urcei prevented the .

v

. . . . .* b
. use of control groups.. Howé;ei’ it was déElded to- measure gains even with s
f b .
the 1imitations of this des gn in view of ‘the existence of studies, such

LY 7 ';f’ .
. 3 .
»

fprovide some frame of reference for evaluating

4

v . . as those cited above, Wil

sl LY ' . s
: E) ~a *
. ",
. ‘ S ;* R . - ~.

, : 5 . .
2 » 3 .. . K . . B . . . :
Description of the Vlreth,?d . i . o , * .
- ° >
‘. What was the Wthide method (the experlmental treatment) as manlfested
" in this Inst1tute° . ) . L
% Thlgtguestlon reflects the COﬁseIh of the evaluators that the pzogram be
""';:f:p ..,;-b ? ' ‘ot
, equately destrlbed An adequate description’ would include two major -
’ . i ) cLt : » .
elements: (1):what McBride did as the instructor and (2), what- the s dents' o~
did in responsk to instruction. L L : A .
: . . * - . .
- ) { » - - . ..
~ é ’ r 3 -
. 5 :
) ! ‘ .
< ] 32 ,
1)

<3
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At There was also an evaluational component to this description of the
. training program. The intent.was to answer the further question: How do .

-4+ ’ * . - . .
the methods and procédures used here relate to other work in ‘the field of

. [y
. . i -

rapid reading?

To answer these questions, the following strategies were incorporated

.
«

in the research design: K . v

L. evaluation of video tapes of the instructiondl program by .
S e recognized experts in the field of reading from Michigan

C -

L State University - :

- .
. * . ,u

2. -time-sampling observations of the subjects' task responses
3. summary review of daily logs required of ﬁnstftute subjects . J

éubject Evaluations

-

. P . -

What were the attitudes of the subjects regarding McBrides methods?
What were the attitudes of subjects regarding braille?

N ¥ - 0

. X . .

. Spegific questions on the interviews and daily logs were designed to
¥ e '

3

rovide an overwiew of the subjects' perceptions of their experience’.
- !

. -

* % . .

. ~

o om v g

Subjects |

. The subjects.of this stuydy were-those 12 partiéipants of the Institute
» i .

. who were blind. The five sighted participants used ?raille only as a teachiné
T . ’ . 1
method and it was felt that reporting their gains id rate cf reading would

v N . -

be .tangential to the purpose.of the study.

. (- ’

r . . 5 . A

[ L S

“n

Measures and Proocedures Ct T .

RN
»

i
.
3

c“"\

N A ‘ ) , . .
Reading Rate Gains T '

B M N B .

The instrument ‘used for the study was a brailled test:, The Diagnostic

v ° -

Reading Test: Survey Section (Science Reﬁeargh Associates, Inc., 1947).

v

y N .
. v \ . .
. f . B .

s .

ERIC" - | - |
| | |
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Aruitoxt provided by Eic:

~
.

. comprehension scores obtained in the delayed posttest were lqwer than those’

.
.

.

»

This. tes: was recommended by, and secured fron; the American Printisg

‘ . ) K . T { -
House for the Blind as an appropriate tool for use with adult braille readers.

v

.

Thére are two equivalent forms‘oY the test, eéae‘igput }506 words in .

length. The texts of the two passages are factual stories. - .

Instructions to the subjects were: . ‘ . o

* Réad'as rapidly as yau can and still understand what you g
‘. . read. When you finish reading, you will be asked .to’
. answer questions on the material you have read. '

To control for possible differenceg in the-alternate forms of the

test (Forms'A and B), the subjects were randomly assigned.to two groups. .

The groups were then given the tests 1n the’ following order:

" Eretest Eosttest delayed posttest
Group 1L  ° A - B A. ’
Group II . v B , A . B ' . -~

It will be noted®that since it was.necessary to give subjects the same _

form of the test for both pretest and,delayed posttest, there was a

B

p0551b111ty of practice effect. Itawas "assumed that .this effect would be

-*
' (3

minimal given the one year time lapse and the’type of fictional reading

[

passage used. This assumption was confirmed by the finding that the mean

-~

obtained in the pretest;.suggesting that the passage; had, in fact, Qfen'
o / | : . ,
largely forgotten. .. . ) . . .

The time required by each subject tu complete the tést was recorded

and the words per.minute (wpm) score was determined by dividing the number T
¥’ .

of wqrds in the pa?gage by the time taken to: complete the passage. Coﬁ- , ‘

f") ‘ P s

’r.' A

prehension was measured by a 20 1tem, multiple~choice test supplied by the "

-

publléher; the comprehension score was e percent of questlons correctly

answered. Sm1th and Dechant (1961), in an extensive review of the literature

M . . fr.
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Aruitoxt provided by Eic:

. . - - .

’

on. comprehension and rate skills, concluded that "rate of reading has mo

.. o

meaning épart from rate of ébmprehension.,.'. A valid appraisal oY incgrease

in reading rate must be based upon increase in amount comprehended (p. 235-

< &

236). _Braam (1963) used the kerm, "eﬁgective_réte,'

and suggested that it

-
;

is necessary to include comprehension as a factor in equating and evaluating

the rates at ‘which materials are read. For purposes of this study, a reading

rate measurg that corrected for comprehension was used and labeled, “efféective

words per -minute' (ewpm). The.ewpm‘score was derived by multiplying . “_’

-

wpm by the percent of comprehemsion for each subject (wpm x % comp. = ewpm).
Thus, for example, a score of 100 wpm with a comprehension score of 80%

would produce a score of 80 ewpm. This method of correcting rate scores to -

reflect comprehension was also used by Peterson (1972). ) _
\ .‘; * P
In considering the treatment of the data, it will be recalled that the

research question relating to reading.réte gains is concerred with "aéprekiable
éains," not merely statistically significant gains. 'A'Friedygh two—Wéy:

analysis of varianée Qas emplo&eﬁ ;o demonstrate the statis;iﬁal significance
of the gains,'but wi%houc control grodsé this séatistical infoqﬁéﬁipq l _
cannot assist decision-making as to the ;élative.COAtribut;ons 5f,a "plagebo"
. ) X

B a

effect, of the mere decision to attempt to increase speed, or of other

independent variables. It was assumed that statistically signifigant
: - B} ‘ i -

gains would occur; this was not a research question. The question is , N

z .
. K VAR
% A

whether the gains are of a magnitude to suggest the value of training tq ¢ X -
) - :.

H

increase braille-reading speed and, specifically, of such magnitude as to

S
1

203
“

I

- *

support McBride' claims‘regardiné the ‘outcomes of his workshops.

g et o, . .
. . . )

Description of the Method . : Do ' .

.

To secure a picture of McBride's method, the entire instructional portion

s fom,

- . i
of the institute, approximately 30 hours, was videotaped. Portions oﬁ these

’ ! - R

- ‘ -
. " ‘ ] 30 , s . é -
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-

-

tapes were then reviewed by’reading experts.1 The amount of time spent by

these experts in reviewing the tapes varied from one hour to approximately L

10 hours and represented a sampling from the workshop, from beginning to end,

FolloW1ng viewing of the tapes, each expert wrote a summary of his observations
and reactions. Then a meeting of four of the experts was held. They dis~

cussed their observations, as well as the written reports of the two absent ) .

¢ T s
- -

members, in order to describe and assess McBridefslmethods: A tape was

N -

made of this meeting and a summary of the transcript was. submitted to -the

o . >
> . .

.

experts for confirmation of the content. : ' R
A second type of descriptive information was obtained through formal

observations, These observations were made at intervals throughout the ten- o

day‘institute by graduate students in reading. ‘Individual subjects were

-

observed for ten to thirty minute intervals and their actual performance on

4 . v

the task required was recorded. In ‘addition, the observers noted other

e ‘.‘ £ i
responses of the subjects during the ‘observation period.® A total of twenty-

eight observations were made by five different observers.

» om——

F1na11y, a third type of descrlptive information was obtained through '

N

¢ L3

the subJects daily logs of their 1n-c1ass and out-of-class behav1ors. (See

- appendix’ for log form.) -The logs contained three -sections: one for the

morning sessions with Dr. McBride, one for’the afternoon practice.sessions

.~ and one for the evening practice séssions. Under each one of the sectionms,

’ - 7 . .
: P N .. B3N

the subjects were asked to describe in full detail the instructions they were

: ”

given, the activities they performed in response to _the instructions, and the

. .

length of time they were involved in each of those activities,(additional' -

questions dealing w1th the SubJectS attitudes concerning the process will*

be described under "SubJects Evaluations'").

5
-

1Dr. Gerald Duffy, Associate Professor, Dr, William Durr, Professor, Dr. Ldira

Roehler, Assistant Professor; .pr. George Sherman, Assistant Professor; Dr.”
" Byron VanRoekel Professor and Miss' Ann Leyden, Instyuctor, -

i
" ERIC . ~ 36 .
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It had. been intended that the logs_ﬁoold"be content-analyzed. . However;

T ~ some subjects failed to coqplete the logs in detail or skipped some iiems.

- Because of these nlssxng data, .any cod1ng sysﬁem used for analysis would have

R “
" -

- been invalid, Therefore, £1nd1ngs reported from the logs con51st f suojective

a~

“estimates of “the modal_regponses of the group.

‘ T~ . - #

SubJects Evaluatrons : ) .t . A .

~. -~

. Intervxews: All subJects were 1nterv1ewed\at times coinciding with the

~~

-

administration of the pretest, posttest, and delayed pos~tgff;\ The purpose

of these interviews was to determine the effects of the Institute-on the par=

. * e ~ .
ticipants'-use of braille and on their attitude toward its use. . f\\\\\

_ The interview form is presented in Appendix A, and is self-explanatory.

. . Logep"in additioﬁ to the questions on the logs which related to the des-

% ) ) .
- cription of McBride's method; the subjects were asked to describe their feelings

o

about. each of the activities performed and to write general comments and

: -~ —

observations for each of the three sections of ‘the logs: ‘morning, aftermoon, ,

and evening.

v
N

Readlng Rate Gains =~ ~ ° .
. ) . R

The wpm comprehenszon, and ewpm scores for the threé’test adm1nrstratlons

° i

- »

are ‘shown in,Table 1. Mean scores are reported for the nine subJects who com-

P

pleted all three fests and for the twelve subjects who completed only ‘the pre-

test and posttest. In Table 2 are presented the gain sg?res, and the percentage
- T ' ’ - -7
gain§,~for the three comparisons of the three administrations of the test., ..
4 v’ - . -

. - -
N *

*
NS

e Te¥ )
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s The Friedman Two-Way Analysis of Variance was carried out‘for the nine

Pl

subjects for whom there were”conpleﬁgndatagﬂ,;he'anaiysis;is‘presentéd;in:§ab1e

3, It shows significant .gains in ewpm scores, It is.appar;nt that‘signiéiéance

1s generated by the difference between the pretest scores and the posttest scores._
.Training produced gains which were not lost. after the Iapse of one year. .

« "

The information crucial to answering the research question as to the . f .

’ ° ’ -

"appreciableness" of these gains is contained in the columns reportrng the ’ ) S\;;

percentage gains in ewpm in Table é It will be noted.that ewpm gaiqs in the>‘ ‘ N

>

posttest range ffom w9Z to 58%, and in the delayed posttest ffom -5% to 63%,

i .

with mean’ gains of 251 and 27% respectively e R T
» « N v :
These percentage gains are obvxously not of the magnitude claimed by ﬂcBride,

‘rather they are gains of a magnitude that previous reSearchers suggest could be

eXpected on the basig of changes in motivation or through a variety of train-

=~ ’

‘ing programs. . (; LT . . ’ ’ v

tion of the Method ; . ' )

It was-discovered that the methods used by McBride with the bra111e-read1ng\

: guhjects in this studz\zere later descrgged in an,article_in The New Outlook for

the Blind ZMcBride, 1974). The’major thrusts of-his training can Be snmmarized“

. . - A
under three basic strategies.

-

e
“r

The first element of his method related to what he referred to ag "Step IL."

. ¥ ’
, +He stated: . " . ;
Be enthusiastic and remain conV1nced that yout.can increase your- ° " s
. ‘ reading rate. whether you are blind, partially si ted, or sighted
- (p. 10) . . '

The reading experts agreed that he attempted to develop this attitu

- et of ways: by his own “enthusiasm, by anecdotes re}ating to successes of pre,.w

~

Kl
€




Table 1

. Wpm, Comprehension, and Ewpm - Scores

s Prétest \ Posttest . Delayed Posttest
" wpm . 7% Comp. ewpm wpm % Comp. . ewpm wpm % Comp . ewpm
R A ! 158" - -85 . 134%x 19% 80 155 .. 250, © 80 - 200
2 .83 95 79 120 60" - 72. 9% 95 ~ 89
. | . . : 7
3 “1200 75 ¢ 90 153 65 99 151 65 98
4 83 g0 75, 188 55 103 - . 167 © 50 84
5 75715 56 92 85 78 -107 © .85 91
X . . . =
r 6 116 95 110 154 95 143 153 100 153
7 27 95 . . 26 55 75 41 41 85 35
: 8, 26 90 -z 22 31 .90 . 28 28 75 21
o .8 70 " "ss 100 & - 8 101 75 76
1 S LT e
. Mean o | P, .
{1 85 86 72 120 77 . .89 121 79- 94
// 9 S's — : ‘
b 10%. 121 180 , 121 157 70 . 110
1 33 95 310 116 30 35 {;//'
.12 %8s, 29 4 95 42
Mean ) ’
for 80 - 88 69 117 . 74.. - .83
12 S's

*Three subJect§ were unable to participate in the delayed posttest. -

#*For convenlenge ewpm scores have been rounded to the nearest whole numb
and ewpm 1} Weans determlned by summing the ewpm columns. ‘

» 6

-13-

[

’

4




. ’ \ . N "
@ ‘ i : .ﬁ ’ ' 3 .
T by . .
' - I \EE . §,8 21
. . G¢ €T - 29 LE 103
. . . uespy .
- , ‘ . , sv €1 ot . Tl
. . €1 Kj €8 11
N . 6- ' .11~ . O0f . 9€ oot
» i . L
‘ 5,5 6
S S. 8’ 1 LC (44 oy 9t 8¢ L1 8y - St 103
’ . uespy
JT1- 6- - T T - 1€ 81 . Tt . 81 Ly Le 0z L1 6
Se- L~ o1- g- g- 1- Lt 7.4 Lz 9 6Ty v g
- S S o,
. c1- 9- e~ 1~ sg 6 49 %1 8S - ST, %01 82 L
L 01 1 A 6t - £y .28 Lt (013 -£€ 0¢ 1% -9 3 o
o ) . N . ' . — .4
L1 €1 .91 ¢ - &1 ©€9 cg £y e 6€ A/ €2 L. -
g1~ 61- - o le- A 6 101 _ - %8 € - 8¢ L21 S0T y
- 1= - - -6 8 9t 1t o1 6 . 8¢ €€ - € -
9T Lo Te- 9z~ er ot~ €1 11 6= L= Sy £ -~ - T
., 6T S © 62 95 - &Y 99 8s - 26 91 12 €2 9¢ . - SCR
uye8 7 ures - wuge8 y  ureS uteg 4 ures uted 3 . uted Em....m % ures ures -  uteS
wdmo - _wdm wdna wdam wdmo wdm
L . . )
1593350g paAe[3(Q-3s93350d 31823350g pake1ag-3savad ©  3s933s04-3s9191d ) S .
. R Y . ' M ! Sy
suyen 38ejusadiad pue SI100§ ufen wdmy pue wdy .- - 3
o Z @1qelL )

Aruitoxt provided by Eic:

“ERIC




Tablefs -
Friedman Two-Way A?l_alysi'.s of Variance féz; Ewpm Scores - T e F
5 - . i’ N ) . ‘

° h » L l - * b._. - . -‘

-

Pretest .* Rosttest - Delayed Posttest, - .
. y at Ter 4 -

S . Ewpm. Rank Evpm Rank™ ° Ewpm . Rank )
/ o - - . . ‘ - ‘ . L
- 0 - PR -

1 ™5 1 - 155 2 200 3

2 3 79 T2 e T2 ! 89 3.

3 R U S 98 . 2 o
4" - 175 1 103 - 3 84 2 ‘

5 . s. 1 . T8 . 2. 91 - . 3 PR

I R T At S 3.- . .3. 2 .
8, C22 a2 28 3. 1

9 . ./58‘ 1 8 ¢ 3 - 76 .. {:, EE AN S |

333 1 - 22 - T 2k

FRZ . * o121 > Cough .. 441

f.\_‘« - . \, Xi': 8.22 . . ,:r_’ , {\tw/ | K L l ’ . | ) "

significant at alpha = (016 ~ . ’ .- " .
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in his article, "As you practice you might become discouraged, especially in-

the beginnlng But, 'be not discouraged, neither be thou diﬁnayed,{-for as

- -

you continue to pract1ce d111gentIy success w111 be yours. (p. 12) . o .
One of the reading experts summarized this aspect of his approach as
- .

follows: -

e .

-

He was using this idea of self- ulling prophecy g o . He kept .
sayings™'"you will'"; "I expect you wiil be able to do this and o
do that." . : . .

ol R ¢ R ~

1he second element of-his approach oerhaps its central aspect was’ the

Speedlng ug,of the physical act of gett1ng through “or "coverlng," the printed
» v

material without gomprehension (he called this "unreading"). His instructions

for "Step IV“ wére exp11c1t as’ they relate to-braille readers: i

- T

. . . Have°50meone ¢imé you to see how fast you czakencounter all of C,
N ) the words on one page. Start with five sec and work down,
\‘> attempt1ng to move yoar hands/eyes faster each time, In this. .
effort, you are to encounter the words only, with na attempt L
to understand the’words. Move your hands over the page in any o
"manner you wish, i.e., across the page, straight downi, straight i
up, spiraling, zig-zagging, etc. Try to- ‘use bpth hands and as At
many fingérs as you can. Your goal now is to encounter as many . b
words as possible in the shortest period_of time without under- : Y

o standing their meaning. (p. 10) .
Y . co y ~

Each person was encouraged .to explore andldevelop his own, methods for achiev- .

W

1ng thls speed in "covering' the brallle material. ;Agaln, McBride descr1bed T,

< vwhat he would encourage.' Lo ’ . . o
RS . - - -~ .
. - ~ Lot LY .
. o RSome of the ‘students used. one hand, some used two, Some used one ’ ' )
e " finger, some used six. Some, used the edges of thetr finéers/ some .
. used the edgles of the’ thumbs. Some read in one direction, a few

read in two directions slmultaneousiy ~{p. 8) - “ ~

. ‘éohe of the comments of the readlng spec1alists described this approach:

< - . ———

".--... The audience's activities on ‘this’ first ddy were almost entirely a
<% " " "matter of mechanics . . . {to see) how fast they could turn the -,
) "pages . . . Then he had them go over the pages with their hands .= . ,
.- ... Thev «did not recognize any words“ds far as I could tell, They were :
. toLd~not to. . o e . . .
~ T .\.;. I aSSumed he was goxng to start out w1th (the fact) that there . .
.are certaip types of technlques, certaln kinds of .things you havé to

E ~ .
® o« e

» v o»
. on . . AR .
Q . o NgPRs . z ) . . -,
Ca _ s { . . . )
. . B P . . '

-




E v a L17- . . e ‘ o
. . ' . 4 . <«
. pay attention.to’. ., . when you ari_peading Braitle ., '. . What -

" . he was dozng was. just exactly the same as (the approach used by) . —
Evelyn Wood . . .. gettiag people to move their eyes over the :
page faffer. - . . -

There was sequence to this, .First’it was turning pages; first
slowly, then faster. The second strategy was going over the page
. " rapidly with one hand . . . They were going from left to right

o C and then all of a Squen he said, "Why don't you go this way on -y

the first line of-Braille and go back the opposite way on the

second line of Braille."” There was quite a bit of reaction to

that-. and pretty soon he said, "Why don't you do.}t with two hands

at a time,". X M

_These comments were supported by observor time-sampling of participant
'behawiér. The following dctivities were observed:

scanning the ‘braille line u51ng a11 of the fingertips of one ]
hand, and of both hands . ) .

v

v ~Pt'

going back and forth on two pages at the same time, §51ng one
*  hand for each page i . £ '

4 startlng from the mifddle of the page, moving the hands in | ,
' opposite directions out to the end of the line '_ . ? -

starting -at the bottom of the page and moving to the top
scanning one page with both hands in a zigzag motion .

moving hands as fast as possible across the'page. . ’
r’ - - ., . .
These and a variety of other observed behaviors 5u§gested tﬁat«McB;ide's
. . c ) 4
directions were, in fact, conscientiously-attempted by the majority of the par-
. . * . : . - *

. .
ticipants. . - *
Py , . . ’ e . ’
. ]

An ahequaté discussion of the realjities of this particuxas application of ’

~McBrid@'s\prograM'mu;t.incldde somé estimate of the diligencé with which the sub-
jects pyrsued their t%fks° Anal&sis of the subjects' logs indicated that the

subjects’ understandings of the instructions given in the institute sessions were

¢ . ’, AN

.

congrueﬁt with McBride's publfshed description of the steps in his method and that

the -subfects conscientiously attempted to Follow those instructions ‘during all
» . - »

practice sessions. The following instrultions were noted by the participants:

. 1] .
. « v ~

“ ‘ P ’

- i . K : . . /-




-

_thread of the story together .for 30 seconds at a time

E)

« 4th day -

S5th.& 6th day -

The dally

. read easy, small-wgrd material

-18- - <
™~

cover page entirely with hapds; encounter all the words

develop confidence to read fast with comprehension ‘
flip pages with abandon ’

do not comprehend (1n1t1a1 instructions); unreadlng for speed

emphasized . : ..

experiment to find-a comfortable technique
refrain from mentally pronouncing the words

try to pick up bits and pieces of words in the same amount of
time; pick up one or two words on " page

read for speed during timed periods to warm up then look for
bits and pieces . .

try to get ‘thread of story; pair up and tell partner about the
story ) o, &
answer specific questions; what is book about in general .
use some technique as when reading for speed only

if comprehension levels off, pick up speed again

set def1n1t goals for yourself

encounter as many words with bits and. pieces and tying a

¥y L .
read . for gemeral comprehension along with a few details ‘ '
reaé‘for more comprehension; for a book report comprehen51oﬁ”
if sgccessful, try harder books or read faster

book report comprehension

read same material over-until understand it
read 1 minute for comprehension only, 1 minute for bits and

pieces, i minute for little comptéhension, 1 minute for 507 . -
comprehension, and 1 minute_for 70% comprehen51on

L 3

L2

read for speed, then bits and p1eces, then general understandlng,
then book -report understanding

work for longer comprehen51on readings - 2 minutes or more .
read the same way in and ouﬁ of class

-~
read for speed.and comprehensron , . .
read for involvement
incréase speed from 10-10% words more * "

'stop subvocalizing ‘ . -

use two books, read one rntil you 've reached a good stopping
place, then SWltCh, reread first book + ¥
usual procedure” - ’ .

read for detail T , .

logs also descrlbe the partlcipants reSponses to the inéttuction§§

, < -
;

given them, i. e., the logs descrlbe.the behaviors engaged in by the partiblpants -

_in response to directions given by Dr. McBride:

» .
. . . , "

14 . . A




2nd day

5th day

~19-
gathered speed and was ab1e to cover and turn pages rapidly

gave no heed to cohprehension

practiced 2 Hours in evening (80 minutes, 20 minutes, 30 minutes)
- experimented with different tactile approaches, body position,

and book planes . ‘ .
- practiced unreading - . . .
-~ tried four methods, held book in various p051tions, and tried '

to increase speed of turning pages o . }

- for speed I endeavored to cover as much material as possible

read for bits and pieces for ‘20 minute intervals

first I read for speed- and then read heing .timed for 20 seconds

trying to pick up the words

- used method of goal setting number of pages .

practiced trying. for bits and pieces, covering a11 of pages, as

fast as possible . .

-~ further efforts in speeding up the unreading process ., . . an
attempt to find satisfactory methods of gaining bits and pieces -
of information

- .read for comprehension and speed, then told partner what I picked
up - .

- tried to read 2 pages at once method

- read for the general thread of the story . .

comprehension seemed to 1levél off so I tried to pick up more speed

- pragticed at comprehending with speed using short drills

.used different method of encountering S
used a2 more difficult book

read for book report comprehension

slowed down to find a.smooth level for comprehension reading
practied for comprehension without learning

slow dowh . . . to get general idea of plot of story and be able

tO tell i't *

' -” o e

- used the same hand and flnger movements both for speed - and for s
comprehension

attempted to keep my speed up and sti11 read for understanding
worked with more difficult material .

returned to eagsier material - - .

told my neighbor what I had read

continued experimenting with the various methods of reading

read Return of the Native for several hours . . . prefer the ..
steady "’ from left to right method~-noné of .this ' encountering
with speed or "bits and pieces

conscious of sweep, of troublesome subvocalization v
practiced for.speed. then comprehension . :

tried using my right hand as a reference '

practiced finding bits and pieces as quickly as poss1b1e
practiced more slowly to find words and phrases for enjoyment
and to find more information .

+ P -
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{ In summary, the dally logs supported McBride's description of h1s method
3

undlcated that the participants understood the instructions, and revealea diligent

N

efforts to follow those instructionms.” A - .

attempts to develop comprehension. '

‘g

- not timing myself, since that interfers with my concentratiohn

The third element of McBride's apgroaoh was the gradial introduction of

"how many," "what color,

e ] ~20- ot
-'alternatidé speed with comprehension level
changed hand-reading motion

[
worked with group,.timing for comprehension , : .
worked on sgghdﬁgzills, bits and pieces, and general comprehens1on ’

-
-

read for comprehepsion, trying to stop subvocaligation~

tried nqt to sloﬁ;ﬁown on longer readings .
read one line at¢1ime, or else words begin to jumble : )
worked mainly on reading for book report comprehension ’

" reading exclusively. for comprehens1on at its fullest

changed reading materlal to see if our speed held up - .

worked on speeding .up the page turning Lt R

« .

doing bits and pieces

worked on book report comprehens1on .
practiced for detailed comprehension '
read from 2 different

did just a little experimenting

tried not to vocalize in my mind

tried reading from 2 pages simultaneously
in the speed drills, T used my fingers to read lime by line ° .
-rapidly rather than cover the page by sweeps

in comprehension drills, ‘I pushed for speed, attempting to
understand as much as possible at the speed aimed for

- Spent more time w1th left hand read1ng\more of the words

¢
° ?

* r

. - v
[y . .

. " 4 ’

He stated (1974): v, .

On the third day of practice, begin to try to understand same of
the words. (McBride refers to this as "Bits and Pieces Compre-: ,
hension.") Try to answer a few questlons, such as "who,'" "wheré," -
" etc. (McBrlde refer's to this as "book

report comprehension.')
" three words on a page .

Do not try.to .understand more than two or
. . You will be tempted to slow down, but

resist doing so.,

(p. 11)

. . - v

. - He then suggested going over the same pages repeatedly trying tosget 'a little

[N

sense out of the story" first and then gradually 1ncreas1ng the breadth of compre- - °

"

'McBride called this "getting the thread of the’ story. At the same -

hension.

5

. A4 {
time the student_was admonished to attémpt to maintain speed, but "adjusting
. . . B d B

-

‘your ratekto suit'your needs." ) : o : . Tt
. [ '.. I
Q - .
ERIC is o

Aruitoxt provided by Eic .




[:R\!: éﬁditory presentations of, reading matter. . 4’? o -

Temaing "five questions are open-ended in nature; responses to them are described

{.21- :_"'.

e <

Agalnrwété observations of the instructional prograd reaffirmed McBrid%'s

publlshed st nts. The following are representative of the comments of the

reading speciali s reg_a.rdling comprehension:
He tells stpdents to tr§ to medsure comprehension, but as far -
as I canftell, he has no measuring.insttrument except that, after
reading a passage they should-be able to give someone else a
resume of what they have read ;. .+ 7" «

. He makes some vague references to- comprehension, which he des-
cribes as. "tying things together." He does not suggest even
one way that the student can . . . measure '"tying things together.,"

. -

It was the consensus of the obseryors that the major emphasis of his instruc-

-

tion was on the speXd of covering the mafgrial rather than on its comprehension.
No additional, techniques for developing comprehension were noted beyond the gen-

eral kinds of instructions describJ; above.

-

.} . . . >

Subject Evaluations i o ’ . ' .
. § . ! - N
‘Interviews g - . . .

. \ *
Responses to the interview are presented question by question. The first
¢

S

e
» 4

two questions are objective in natur?, and the responses are tabulatedﬁ?‘The

-

o, -

in narrative summaries. o 1

“In the following discu351on ;he pretest, posttest, and delayed posttest
r
interviews will be refeqred to, for the sake of brevity, as the first, second,

i
[} . -

and third inter;iews. ) !

Question 1. What is your main mode of reading? Why?

v

Question.2. What is your preferred mode of reading? Why?. . ¢-

Y

- The distribution of subjects according to their respdnses'to the five choices

available in both questions are presented in Table 4. It should be noted that

' "listening" is categorized as a mode of reading in Table 4. . This has beer done ~

to take into dccount the féct that blind individuéls may prefer to listen to -

~

2

~




Table 4

R Distribution of Squeéts Abcording‘to_
Their Choice of Main and, Preferred Modes of ‘Reading

O ’ ‘. ..
Main Mode Preferred Mode , d
- (Question 1.) (Question 2.) | -
- o, ST
. “ Interview Interview . .
. e 1 2 3 1 2 3 )
Mode of Reading * :
‘Print . 1. 2 2» 1 "3 2 - -
Ldrge Print 0 00 0 0 O
Braille E Q 0 o0 2: 2 0
Listening -2 &4 3 "3 5.5
- ot Combination 8 6 4 5 2 27 \
© Total - - 1 12 9 11 12 9

ap

. . ¢
. * .

In responding to.Quéstion 1., none of the subjects selectederaille‘as

-their main mode of }eading. Two subjects seie%fed braille as their preferred

. & “n .‘ : B »
méde of reading on the first and second interviews; however, they failed to do -
» I‘ . . » 1 L] ‘ ) (z/}.‘. i » N
so on the third interview. R R ) i

. Ender the "combination" choice on the first interview, three of the subjects
. . ’ o ] s .

lisged braille as one of their main modes of reading. On the second and third . "
2 *
interviews two subJects who gave the comblnatlon choice listed braille as one .
¢~ %

of their mdin modes of readlng. The’ two. subJects, who had fiot listed brallle
&

in the fifst interview comblnatlon ch01ce, llsted a sgngle mode (not brallle)

. ‘
’

“of readlng on the second and thlrd 1nterv1ews.

‘e .

On the first ihterview, four of the five subjects who listed the combination’

choice as Eheﬁ:greferred mode 9f reaging included braille. " Three of tﬁeéa ?ub-

+ + jects chose a single preferred mode of reading on the second intervfew, two of

A . . -
- . - . M +

43 o
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ERIC

Aruitoxt provided by Eic:

-~

"as a part of the combination choice on the th;rd interview,

. 2 - N )

them dropping braiile from their list., The other subject who listed a single

mode of greferred reading on the second 1nterV1ew was the one who had not

included braille in his or1g1na1 comblnatlon/ Only one subJect 1lsted bra111e

]

Question 3. Describe your individua1~techniqﬁg'when.reading braille,

.
, . . :

The‘résponses to this question indicdted that thg_subjécts used techniques
which are representative of the traditional methods of ‘'reading braille: 1i.e,,

using only the index fingér of one or both 8f their hands, readiﬁg with the
B N . , e D i B T
index finger of onme hand while using the other index finger as a guide, follow-

ing a left-right sequence, and going from top to bottom, There were no ——

differences in the techniques described between the three interviews. However,

-~ - . -

on the third.interview three subjects indicatéd that they were guicker in flip-

» . . - - ——

ping pages,ﬁandlthat their back-sweep was faster, — s
'\ - .

' ‘ -~ .o
Question 4. What do you think are some of the advantageg of using—Brailte?.

The subjects 1nd1cated that the advantages of u51ng bra111e were portablllty,

- s .

independence, being able to reread with ease, done at' the users 1e15ure, and

allowing the oppotturmity to select specific passages for reading. There were
) o

no differences in the responses between’ the three interviews, —_
— - . ’

Questionvs. What do ydéu think are }omeﬁof the disadvantages of using braille?.

A

-

The subjects indicated that the disadbantages of using_braille were bulkiness
of the materialé, slowness” and tedipusness\bf the reading, unaVailability of/
current feadings, and the diffiédlty of decoding new and unfamiliar words, There

were no differences in the responses between the three interviews.

< .
4 -

-, Question 6. What do you think are the future beneflts of u51ng bra111e~as
- a result of this workshop7

The future benefits of braiLle as a result of the workshop were seen as the

7 -

'foliowing: increased speed, better xeaéhing'méthéds, ability to keep up with

v 49. , ‘ L
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"~ Second Day "

Zrtd
- . 5 -
. &

. =24-

professional literature, and elimiration of the péydhologica} barrier of the

. )
extensive time required for reading braille. There were no differences in the

-

responses between the first, second, and third interviews.
- . - .

Question 7. Do you feel that you would use braille for obtaining informa-

tion more frequently #ihyou could read it faster? )

<

On, the pre-interviews all subjects stated that they would use braille for

. obtaining information more frequently if they could read it faster. On the post-

N

interview all but one of the subjects responded ‘positively to this question. On

the delayed post-interview, five subjects responded that they are not presentiy

3

-

using braille more frequently than before the institute.

.. ; \

Logs

The following is a summary of the-subjects' feelings and other comments as.

they were recorded throughout the workshop o e .

First Day N .

R - -

&enéral fqéling.of~confusion but optimistic about final outcome, There
were several responses stating a feeling of being physically .tired. "I

1 fe1t~ve}y/tire&7(m9'biceps were becoming sore) and frustrated. How
could I improve my reading level if Icouldn't gven muster enough con-
centration . .-. to sit and read comfortably?" 3

»3 » . “

e L
e
< -

Feelingibivfrustration«and confision generally cantinued though "twos
subjectssstated that they felt more confident about the final outcome.~

One subject stated that he felt more time should be spent on present-
. ing the*tontepts behind what they were doing. - "I find myself trying -
to guesg;‘therh."‘ o ‘ ~ ‘
Third*Day #.. .. . , . ;

25
. e s,

Subjeé%g began” to divide themselves into two groups -- one feeling
encou<;§¢a about, the results stating, "I did find that when I read at .
newc§§§§d-I\gguld.comprehend," the other feeling very discouraged with
_:fs'such as, "We have spent three valuable days of our workshop
I¥-encountering, 2) finding bits and pieces, and 3) slowing down
{m;bmp;ehension, ‘When do we get down to the 'mitty-gritty' of really

-

(O
<y -

.

ing out the secret of getting ahead with the speed readingioffbrail}e?"

e




Fourth Day
There was a feeling of skepticisﬁ and disillusionment. Many comménts \
about the method not taking into account some fundamental aspects of

. braille: e.g. "I feel the perceptual. unit-of braille is the celtl- and
~that I must move my fingers from legi to right to comprehend.”

o,
_Fifth Day - : : - ’
There was a general feeling-of disenchantment with participants ‘com=
—plainipng of boredom and frustration. . ' . - S .
Sixth Day’ ‘ o - R ’
- # , X ) .
This group continued to complain of boredom and lack of understanding
of underlying rationale. "I felt somewhat frustrated and ancertain,"”
Seventh Pay - . ‘ ' \ ’
. The group was again-emphasizing ?he questions abéut underlying rationale. .
_ This seemed an outgrowth 'of the attempt to instruct an assigned student ,
. in speed reading of braillf. "I don't think it's pgssiﬁigrto'réad
braille in any other way except one line af.a time," ' .
Eighth Day S . S o
s There was ﬁbféﬁ a feeling of frustration at thelinébiligi to read faster K
. and comprehend at the usual rate. : — . )
Ninth Day - ) : T . T3 ‘ ‘.

In general a feeling of dépression’ was indicated. "1 felt I was getting )
worse. I was understanding at a slower rate, - I wasn't getting much of
anything," . i .

o : ‘ - , ..

-

Conclusiond and . Discussion

Reading Rate Gains s 2 ' L : ’ .

¢

Do the subjects of this study show appreciablé gainé in braille reading

P +

.+ ' “rates without a counterbalancing loSs in' comprehension? ’_‘ ’ < .

4

It was concluded that -the observed gains in reading rate were of a magni:ude

’ o . « - .
, to be expected from any of a variety of approaches to increasing reading speed,

’ 4 . .
" from the simpie instruction to try to read faster to organized courses aimed at

Y
" v

o . - ’ . -bl1 - S
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. increasing rate, Thls institute did not, in any 1nstance, produce the 400% gains

N <

reported by McBride for a comparable workshop. It should be noted also that the

large majority of participants had terminal reading rates, corrected for compre-
A} - - -

hension, of under 10Q words-per-minute. Such rates are typical of- those reported

v ~

for ofaille readers generally, . ; I

: »

Description of the Method - ) . o . RS \\\\\
» . . ’ ' .’ ) . 7. : .

What was the McBride method (the experimental treatment) as manifested in N

-~ . . ’
this 'instituté? The following are g¢onclusions regarding McBride's method:

. ’
. -~ % . 5

: 1. McBride's published portrayals of his ‘instructional mgthods are accurate

. 5 -

descriptions of those used in this workshop.” There were no additional
4 - -

N S

’st%ategies not adequately described in his writings, nof were, there

' . s ‘ -:«. ‘

evidences of any theoretical bases for his program other than those BN
° o . .

. ! . . o ~
. - ° ’

X4

implicit in his writings.
[ - 3 ~ . R v s
2. . The reading.experts were unimpressed by McBride's method as observed

-

.

?nd by his rationale for its use. The following exoerpts from the

. »
- . B

£ experts' comments represent their body of opinion:
You can geo people to move their -eyes over the page faster and
that is no great trick. I can get kids to do that but to get '
them to be able to hold a speed and maintain a comprehension
level,. I do not see that there is any evidence there at all,

- . . . f ~

I would suspect that somebody who had been through the onogram
- for two. weeks would ultimately improve their rate if for no other .
reason than the fact that they would Ancreasingly'be onscious |
of the necessity to read more rapidly . . . (this) dots notﬁmean
that this is the way to achieve and actually 1ncrease people s

rate of readlng. . - I

-~

AN

' : . My reaction t¢ the whole thlng would be this. Several studies’

' . were,done, two at Cornell and two at the University of Iowa,"
where they . . . had a captive audience for an hour, and in one

" sixty-minute period they were able to increasé readlng rate sub-
stantially. Now the reason for thi's is that' those people could’
read that fast to begin with, but didn't., People do not read as

/ hard ‘as they can go; they read at a rate that they find comfortable.

. . .
. -
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Subject Evaluations

What were the attitude3~of the subjects.regarding McBride's method?

What were the attitudes oFf the subjects regarding the medium of braille?
N : )

~

The method produced appreciable frustration among the majority of the subjects

during the course of the workshop. The frustration appeared in the logs'to be
‘ ' e
related to a lack of a theoretical ratipnale that the subjects could accept.

Despite the feelings of frustration ekpressed in the logs, the State Depart-

ment Questionnaire (discussed elsewhere in this report) and the responses to the
\-‘1‘4“‘ Az

final two questions on the posttest interView indicate that the subJects generally
had a pOSltlve feeling about their success in increasing their rate of reading

and about their agility to use this technique with their students. This was a

. subJective ‘evaluation on the part of the subjects in that they had ﬁo obJective
data (posttest scores) by which to evaluate théir progress.’ ' .

Although the subjects reported‘a positive feeling at the conclusion of the
X g : v

>

w

institute, their responses to the posttest and delayed posttest interviews indi-

2
¢ .

cated that 1) there were no changes in their main mode of“reading, 2) there were

no differences in their techniques of reading braille with the exceptions of

inqreased speed in flipping pages and increased speed of their backsweep, 3) the
subjects'perceptions of the'advantages and disadvantages of braille as a result
of this workshop were unchanged and 4) although at the pretest interview a11

the subJects reported that if they cou1d read braille faster they would use it

”, -

more frequently, S'oﬁ the .9 subjects reported on the delayed posttest interview

that they were not using braille more freguentiy.
° - ' e

Comments on Research Procedures That May Have Influenced Results

This” evaluation was considered to be entirely separate from the actual pro-

v

cedures used by McBride in his workshop. Every attempt was made to interfere as

4+ -

-
s
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little as possible with McBride's usual procedures. However, the 50}lowing.
4 : ' ;, N
factors may have had an influence: ) : _ . ,
“

1. The insistence by McBride that the sighted readers receive their tests’

in braille to determine if there was any carry-over from print to braille.

-

Thig caused extreme frustration on the part of the sighted readers. They
‘'were forced to read counter-point brailleas there was not sufficient
time to rebraille the tests on only one side of thg pagei

e

2. The insistence by McBride and, finally by the subjects, that they - . -« -

receive their initial reading rate scores. Objective reading test

L ] ’
.scores had not been a part of any of the previous workshops held by

- ,
McBride and was, therefore, the introduction of a new factor into his
" ' _ usual procedure, . . , o . .
. ) - . SN
' et SR a
N 3, The log-keeping by the participants which may have gignificantly .
: !
structured their practice sessions, The requirement'tﬁét they keep
o, .
track of their practice time may have encouraged some particpants to .
put in more practice time than they might have had they, not been moni- .
. . - i
; . tored in this fashion. s
~ ’ ij.
. 5 * A
¢
\ - s
- - ¢ .
) s
N »
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Name? ~ . 1. ‘ Dite __ .
. Addfééé}f:i**;" L o.- of Pupils
s P Nt e - a
'School véi; L Age Range _
School Ad;‘,f B Ll - \ - _
1. What~1s your maiu~mede of read1ng7 Why? )
\ Seay T : ] . .
Regurar Prlnt ‘ 6 ) )
Large szfgy B | .
Brallle,-- J. - . . )
Listening. - ST . .
Combinatlo ‘af abbﬂe:.,ﬁyetlfy
2. Which is your preferred que of reading? Why?
Regular Pr1n£~. ) - .
Large Print =
.Braille b
Llstenlng
Combination ofgabove” '
3. Describe your
4, What do you ﬁhlnk are some of the advantages of using braille?
(Ex. self.pacxng) T . ;
5.. What do you thlnk are some of the disadvantages of using braille?
) (Ex. time: consnmlng), . )
At ;
61 What do . you thznk are the future beneflts of using braille as a result
- of thls workshop” <
. .‘:<\“ ;\ . )

O

RIC

E

Aruitoxt provided by Eic:

7,

Do you féel that you—wouid use braille for obtainlng information more

frequently if you could read it faster?




l' .

DATLY LOG OF ACTIVITIES

A1l marticirants. in the workshon are asked to keeo a daily 16g of all /\ ,
| activitles performed diring the workshoo hours and during evening oractice’

~ v

Usine a se\nir'-ate sheet (or s'};eets) of parer for each full day's activi- B
ties. follow the outline -,o';ven below to describe in full detail the instrue-

tions vou wene\r:iven. the activities vou performed and your feelinvs about the
- . .- ,

. entire nrocess.

.
-~

e sure to write the date and vour name on each race of the log.

: MORNING SESSION

- . \ R < ~ y
1. Umat srecific instructions were vou given during this session?

‘0 9 B

2. Describe in detail exactly what vou did in resnonse to the -

instructions. o ’ . .

~

O >

3. How lonr wér_e vyou ‘involved in each of the activities listed above?

o~

A L ,
B. ' o )
( c.
4, "How did you feel about each of the activities vou_be_r:formed?-
. .
A. " ' ..
&, S _ . S > T . '
, 5. Gené_fal comments or gbservations: * : . .
‘ e . o S

.87
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-

Daily lom of activities ' - .
Pace 2 . s . .

. AFTERNOON SESSION
) " ~*
me as mornine.

~

EVENING HOURS

S .. 1. Ynhat were the srecific instructions «iven to you. if any., for
vracticin~ ‘durin~ the evenine hours?
A‘ . - ° - *
B, N PR . .
_ C. LT . oo, N -
P 2. Umat, snecifically, 4id vou do durins, vour nractice hours?:
A. ‘
B,
c.
3. How lonc did vou rerform each of the above activities?
A,
B.
¢ C- ~ 1
4. ow did vou feel about vour oractice session?
*5. o vou wish to mave anv’ peneral corments about anv rhase
) of todav's activities? . . -
COMPITS: , *
. e
% ‘ - - 4%

- 98
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GENERAL ASSESSMENT-OF THE INSTITUTE : -

»

’I’he task of assessin.g an experience can be objective and/or subjective.
One of the purposes of this Institute was to use research to evaluate the

ef‘fects on the narticipants. This is ‘presented in the*University team reoort.

" In addition, narticinams were asked to express their nersonal feelirgs. In

-
.-

order to a ford ther" this onoortun.ty, A ouestionnaire was nrovided for anonymous
resoonse. (Attachment :ﬂ 8) Braille cooies were Drovided the-braille readers.
v¥hereas manv of the nersonal logs keot for the research team evaluation

reflected ruch aismuragemem and f‘mstr'ation the results of the oost-Institute

auestionnaire 1ndicate rore nositive reactions to their experience with Dr. '1cBride.

Trere apoeared to be an increasing tone of ontimism during the second week, probably
occasioned in rart by noéitive experienices in workiné with those°cm1dren and
adults who came into the Institute for tutoring by the particinants.

Because of the difference in feeling—tone as conveyed by the logs, as noted

else'ahere m thig do"unent a comnlete tomnilation of the Institute evaluation

document is included here. ' : o .

! -

Use of In.,titute ;valuation Form

It should be noted that the form "Evaluation Form, Exnldrations in Braille

,Soeed Readins was not a part Qf the for'mal research report presented by the

. ."dchip;an State Univebsity Evaluation rI,’eam. It was instead a form designed to

evaluate the. Institute e‘/"nerience, and to provide feedback to the direetor, the
stiate consul“ant .and others who helped’in the planning.

‘ Tt sh 114 f‘urther be noted that whereas the formal research data were
derived onl v from the twelve blind oarticioants, these data Were comoiled from

the *'eactions of the sixteen nersons in attendance at the last dav of the

Institute. The numger of narticinants resnonding to the var'ious response alter-

natives is'indicated on the orip;inal evaluation form (Attachment Bl.and B2)

’

- 59
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Comnents Conceming Evaluation Data

. ; 3‘“‘- -

This Bmille Sneed Reading Institute appears fo have n'ade an impact: upon -
a groun of seventeen individuals by 'mtivating thought ccmwnication and exoeri-
mentation. Without the Insti‘;ute these individuals would not have oarticioated
'in the give and take of the class discussions or have adch'essed themselves to
this narticular challenge of self-improvement throus;h soeed feading. Corrments of
par'ticinants indicated-that the activity and practice nad eduqsational‘ value and

4 —

oprofit to them. .

’I'he..r evaluations reflected enthusiasm and they stated,desire for more of
“such an exverience. "hough ‘f‘rustration accompamed the orocess, it apparently did
serve as a stimulant and appeared to arouse the thinking ofi the narticinants.

A new—founc ootimism and esprit de corps. in the group was sensed at the
soclal gathering on the final Thursday night. Two of them had wr'itten songs for
the occasion, both ref'lecting onf their experience with Dr. MeBride. Participants

received certificates verifying their two weeks of particivation. (Pages B10 and Bll)

" Summary and Reflections L , ‘

1 v

> . , ! .
. Interested versons who followed through every steo of the Institute process _

[ 4 4

noted several factors of discrepancy. - . o v

In light of certain comments made by Dr. McBride in his revort,’ these
observers believed that pr'ivate discussions and one or two individiials‘ oersi's;
tently adverse remarks did influence class morale. This negatix?eo attitude became
less .apparent as the sessions progressed, .as was reflected through the partici-
pants' wriften evaluation,s’ at the close of the Institute. It is impossible to
detemine the extent of thé”efiect of these negative interoersonal interactions,

even ,as.it is also immossible to evaluate the positive effects of Dr. McBride's

nersonal and committed Dersuasivenéss




3

.

_ It ‘is difficult to make any comnarison of this reading workshoo to any of
the others conducted by Dr. McBride, since there are no camara.ble factual data .

on test scewes of reading and comorehension ava_lable from precedinp' workshoos.

}bwever, the factual data nresented by the M.S.U.* reséarch team fa.iled to sub—
stantiate and fell far short of the exnectations of Dr. McBride suggested in'his ‘
‘preliminary olanning document for this Institute. (See pége A1) / 2 s
The .’v‘!ichigan State University tedm mnctioned carefully and eamestiy }
f'rom the planning stare throygh the delayed post-test one year later. The ‘
team is to be comended for its contribution to the Institute and the follow- '
up. It is ”er:r-ettabl hovever, that although team members did contact oartici-
pants for the r‘eadim and auestionnaire oor'tion of the delayed vost-test, they R
‘did r}Ot include in this contact a re-evaluation of the students' subjective
r'e.actions as to the lasting effects of the Institute by re-administering the
"Evaluation F‘o;‘m, Explorations in Braille Soeed Reading:.“' The tean} not in
any way cormitted to-do so, as this particular ev.alua.ttion form was not a part

L

of the actual research desizn. ) _ - A

Haunting Exuestions .r-erain Were there nositive elements of the ‘experience
which nar*icioants still felt they would retain indefinitely? Did they ;,iter
thei*' methods of‘ teaching braille readinp"’ Have, any new aonroaches been |

* stimulated or practised bLased upon th_ey‘ Institute experience?' Are these results
‘at ‘all eneouramins? How can educators move to revitalize the teaching. of the
reading of braille tg visualJ._,\'/'imair"ed st.udents?‘
‘ : . : iargaret Polzien. d <.
' Co-director of the Institute :

*

Arselia Sehler-Ensikn, Cons
.Michigan -Department of Educatio




ATTACHMENT A: PRELIMINARY

DATA AND INSTRUMENTS .

?

v . MR

Preliminary - Desgption af Wiorkshop
. " by Dr. Vearl McBride

Introductory Letter
: by Margaret S. Polzien

Y
3

Application for Institute

Preliminary Information for Participants
- . "-
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VORKSHOP TN RAPID BRATLIE .

- v

The purnose of the workshoo is two-fbld’ (1) To instruct the _% Ly

teachers in the skills of rapid braille for their own use, (2) to enable

the teachers to pass .these skills on to their Duoils ' N

° It st‘ou"d be noted that the average reading rate amonsr the blind
braille reader's is about 90 £6 110 words per minute. This is the ﬁ;é'ce at
which a sighted third rrader reads The ai"l ‘of the workshop will be to
mnrove this situation -It is expected that those nar:ticir;atingr in the ]
\??(ogran will ir;crease their rate of reading hv an average increase of 3NV
to 800 ner cent, .ri h as good or betfer cermrehension than- that with which

-

they now read. It rust be added that this will be so if they will follow
the instructiohs gliven. ‘ L . . N
It is susrested that the workshoo be of 10-days duration i.e. 'Mondav
#r‘oup'h "‘*‘Mav for two consé’cutive weeks. E‘ach class mriod should be from
.2 to 3 hours in lensth, with a 19- to 15—minute break during the neriod (1f
college credit is ﬂ:ivm this vorkine neriod r'ould be ir'c:reased to 3 1/2 hours.)
The first 4 or 3 davs of the workshop w'ill ‘be devoted to instructing the

teachers. Atrthe be tnning of the Sth or 6bh day, blind and/or low-v* sion "

'

pucils (chi ﬂer or oun adults of va.rvim apes) will. be brdm’;l’it__'o as —

subﬁects ~1th w)‘o* the teachers wialr?rwork I’hey will be divided into p_:r'our‘,,
with each SToun beinr, taup;ht. by one or more teachers Tor 1 to 1 1/2 hours dai lv

The teacher-s will then re-asserble to’ discuss their puoils’ prog;ress air their

%]
. .

n"oblems etc , and Cfmtinue réceiving instruction themseIVes.._._._. :

Mzter.zls neerir-r! in t‘we: .beginning_wil;l be many easy books on 2 Shirt -wd

f‘fnnrth e ln/ni ‘- steon bmille and inkorint "’he braille and inknﬂnt

<

bcoks nosey ot .*--' 1t *.ica: . h wever., A wuide variety of rriaterialf should -
o 1 ‘ .
avallablr *arra o tne e mvshor "er'ig} . As teacher's and nunils/ nrogre” &, m e

\“ - " . ‘ ‘n/ v

P

b .
. Y T
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[ difficult ﬁea.ding materials will be required on levels- equal o juntor, anf
sentor higiischool ard adult, 1n that order. , '
- - There should be a variety of sizes of cuts of.foam rubber for sliding and
"positioning the reading materials to the angles desired by each individual,
Alsq each teacher should have a ‘stop watch available for his use.
A Pesume of the workshoo, together with a booklet of instructions will
be made available following the workshop period. The booklet will contain
the philosoohy, concents, techniques of rapid reading in braillé, énd also a

. step~by-sten descrintion of how to teach rapid braille.
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EXPLORATIONS IN BRAILLE SPEED READING

i

Qn-Institute for Teachers of éhe Visually Handicapped . “
Margaret S. Polzien o ' R *. -+ 201 Holland Lake Drive
‘InstitutgrDirector - L Sheridan, Michigan.
Phone J17-291-3831 - L = April 29, 1973 -

Déar.Colleague,. '
The State Bepartment of Education has again made available! to” teachers of
x, " .the visually handicapped an educational experience under federal funds. Dr.
Arselia Sehler, Special Education Consultant, has drawn up an exciting proposal
to explore new speed reading. techniques for the blind and severely visually
impaired. .The idea is relatively mew and untested, but plans call for researching
the project. This phase will be conducted by. doctoral students-under the "

direction of the Department of Special Education of Michigan State University.

. Dr. Vearl McBride, a reading specialist at Culver-Stackton College, Canton,
Missouri, will direct the 'sessions. He has conducted several such workshops with
much success. There will be opportunity for both training and practice ‘during -
the Institute. : -
s .. The course will be held July 2 - 13 at the Michigan School for the Blind in
Lansing. ’Housing and meals will be provided for the ten working days: Cost will be
twenty-five dollars ($25.00) per person on a doubie occupancy basis. Dormitories
are.closed during week-ends. This modest sum will ‘cover the entire Institute
period, and all non-local participants are urged to take advantage of these
accommodations. . . '

. * - . ‘. .o > c ‘- :
A stipend.of fifteen dollars ($15.00) per day is designgted,for each participant.
It is possible that this money may not be dispersed until' some time after the actual
Institute is held, however, due to fiscal delays beyond our Control., '

- . The course is limited to thirty participafts. All participants must be either
tactile or visual braille readers. Althou h accredited teachers of the 'blind (braille
readers) will be given priority, other braille readers are engouraged to apply.

If yow are interested or know of aﬁ,iﬁ;erested, qualified teacher-of thé visually .
impaired, or other braille reader, please see that the enclosed form is returned to o
« me. We would like this information by May 18, 1973. ' :

’

Sincerely,

3

< /:ﬁ'¢§&15L2f/&,kf32%f?4éztx
‘ v

.




NAME . . . . « « .

PRESENT POSITION .

Reading medium preferred,

APPLICATION = FOR'

M.S.B. - July 2 = 13, 1973

\

.
&

if‘qther than braille:

" EXPLORATIONS IN BRAILLE SPEED READING

INSTITUTE ) Co.

& Sy

PR

large print, regular

P

«@ o~ print

. @, . '
ADDRESS: * = Street’ City Zip Phone
BUSINESS:. - . . »
HOME.: = . -

» .'“

Please Check: o , .

1 '::! Tedcher; Tactile Qraille reader (blind) o

¢ - . | -
2 '_! TeacHer; Sighted braille reader
= 0
3 ! Not a teacher, but a tactile braille reader
4 '::! Not a tcacher, but a sighted braille reader
g .
., COMMENTS: .
. , ~ N
’ - ';'v \ e ¢
Y
®-
\

Mail-to: gpMargaret S. Polzien ° P

Program Director

", 201 Holland. Lake Drive

Sheridan, Michigan 48884

.Phone: Area Code 517-291-3831 ‘

66
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EXPLORATIONS IN.BRAI’L‘LE SPEED READING

An Institute for Teachers of the Visually Handicapped |

v

Margaret S. Polzien a T | 201 Holland Lake Drive
Institute Director , ' o : _She’ridan, Michigan
Phone 517-291-3831 June 15, 1973

. s
14 R

L3

r .

“Dear Colleague: ., . 4

We are fappy to inform you that you have been selected to be a
full time participant and stipand recipient in our Explorations in
Braille Speed Realding JInstitute 'to be held at the Michigan School for
the Blind, in Lansing. - . : :

Each participant will .be responsible fo;bbringingla braille slate ,
and stylus and a cassette tape recorder for his own personal use.

- The dormitory will be open for occupany from 3:00 P.M. to 7:00 P.M.
on Sunday July lst..Someone will be awaiting the out of Lansing parti-
cipants at the entrance of the Main Building to assign you to your room.
As previously announced housing and meals will be provided for the ten
working days. Cost will be twenty-five dollars ($25.00) per.person on
a ‘double occupany basis. Dormitories are closed during week-ends.

Should you desire a particular roommate please notify me immédiately
otherwise rooms will be assigned. - , . '

L

We are enclosing a tentative schedule for the two weeks session
so that you may be guided in your planning. We hope to make your Stay
fruitful and enjoyable as well aS\ESucationally profitable.

’

_Because of :the necessity for continuity in the course and the
research evaluation being prepared by Michigan State University, class
will meet on the morning of July 4th. The afternoon,hdowever will be
‘given over.-to a family picnic at the Country Campus ih Greenville.
This provides an unusual opportunity to visit the outdoor education
and recreational possibilities for any visually handicapped child or
youth in the State. We will leave the Michigan School for the Blind
at 12 noon and arrive. at the Country Campus, between 1:00 and 1:/30 P.M.
We would be happy, to, have your family bring their lunch ‘and meet us
there for an afternoon of relaxation and fun. Casual. dress and sport
shoes are a necessity as much of the area is wooded. The enclosed map
should get you there easily. We hope you will all want to join ‘us in
this fine experience which has been made available to us. : '

Should you have any guestions please do not hesitate to contact
me at the above address or by phone. : C :
~ Sincerely, \ «

\ . . /
- /{;1'/2-4/‘4 ZZ\{ j-ﬂ\ _,/'[)’?74147/.
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| EXPLORATIONS IN'BRAILLE SPEED READING .-

- An Institute for Teachers of the Visually Handicapped
Aem » S « .
‘ X |
Margaret S. Polzien . ‘ 201 Holland Lake Drive-
Institute Director SperidanjkMichigan
"Phone 517-291-3831 July 26, 1973

e e e e mo o e o g o -~

‘Dear Colleague,

Fa

It was a?pleasﬁfé having you at the Special Studies Institute-

_ Explorations in Braille Speed Reading. We appreciated your attexnd~

ing the workshop and hope the gains expressed in’your evaluation
sheets are maintained. ~We realize it will take continued practice.
- ' . § - L : - ) W .

' The doctoral students will be in touch with each of you with-
in six months and hopefully you will sfiow greater growth in tead-
-ing wrate or at least will have held on to your recent achieve-
ments. . - ’ ) CoN ) -

~ Following the post post gpsting, in the-spring, a manual on
the institute will be publishéd and we shall see that each of

© “you receives a copy. . ‘
. - 4 - B . .
Much .success in your, future endeavors and enjoy the remain-
ing summer days.' - . _ o :

Sincerely, -
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= Do : EVAIDATIOV‘DRM
WPIBRA"‘IO‘N IN H{AILLF GPEED READI}X} ‘ : :
T.  How would you' dpscxibe chur feelirg in peneral about this woﬂ(shon'? Y
Mark the q‘:atement that “bes% f*ts, oo ‘ 7

* o ]

rains! ° .. . ‘ . .

J_ 1'm more conf‘used than aqvthinf' but I think it was a good .
exrerience. |

N
s -

,Z I m fust sort of" ncutf'al at this noint ) - ' <

3

I don t r'eallv think it was wor'th it. I'rh disa.nnointed

T’m disc'usted . frustrated., and anorv with mvself and the neonle
T who rot me into this. -+«

Iy, Vhat about the t»ro-week- tin_ng of tbe Institute? * . -
,_2 i) lorv- T . - . , ) )
. . . \ A
4Q ust abou* rivht« . ~ . : ) -

Y ot lone enoxig:h - e ) ’

-

I11. 'Jer‘e the’ study sessions 9bout the rirht lencth? .

L]
_,L “oo lon~ .

/4 Just ahout rirht < | I L - .
..\"Ot. 1011"{ Er‘]om‘ . * .: . . 3. . . . P ’.‘ . i . -‘ ; . o
.TV,” ™A the televisin- inhifit vour fartiginationds - .- , -
j‘ fi'!qo \' . ., o e ’: - . ’ . - .
T Nustaltbele L :
[/ .'To'some extent, = . . .- ~./ h
Co ‘/er‘*i much so . e ) o ",
'vou notice T dfin't saj- anvthim' IR
—— ' - . o i . ;'.: ;’ .

"!. Did ou 4 ncr'oase vour raté of rpading and still maintain adequatz» -
', comrehénsion? 77,4kl Zza.d,u,o . /Jumt T
T e 9=t Vil - Mo -0 .

VI Do vou think there are ceftain elements o this exnerience which vou will
r:e*a* 1ndef"n1t91v" If, so, 'what misht they b;? )
73;,,»2 /auzw

' %wﬂz ﬁaoluo
. E ' 71 "_a' - % ":-g:“'"

<

9 I'm sti berc*ted About *t I!m.detemﬂ.m'd ‘to l-ce"en"rry'hazé-;mn' il

~_7/M é "—»luo"v;&i'.



VII.

[__ Not sure

Do you think vour amnroach to instmction of others in bra_.lle vill
be altered as,a result of these two weeka? I 30, how?

YM /3 " /\/o'(. /.LMJ\M 3

Should ‘another braille Speed Reading Institute be held here in Michigan”
/5 Yes

1"0'. A} A ' ’ -

How would you improve it?

-

Based upon this two week exnerience what suggestions would you have
for plarmning next year's Institute for teachers of the visually ima.ir°d"

4

Gereral Comments.
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- . DG 10U THIUX THERE ARE CERTAIN ELEVENTS OF THIS EXPERTENCE
© . SICH YOU WILL PETALI DNDEFINTTELY? IF SO, WHAT MIGHT THEY BE?

.o~
~

- The idea that braille should be taught at a faster-rate to people 1earning
. Sneed braille should renlace braille from the beginning.

ok
ot

My increased reading speed. I will try to find different methods or im-
prove the techniaues I have developed in the opast two weeks.

The suggestions bv the braille people are very valuable, Just watching
them learn was good experience (in finding better methods). ~

—————— —(—Alaereased—sneed in my own- reading and awareness of helping students to
increase their speed. Also will encourage students t6 use more fingers in

their reading.

Encountering words auicker.
1. The general concent of speed reading.
2. Beins more willing to exveriment.
3. The exchange of ideas on various technigues others used.
4, The fact that this worked in print for the student I taught.

.

Yes - just try to read faster - speed gained.

'In orint I have picked up different technioues of using my hands and
eyes. -

Increased onenness to experimentation. Increased readiny efficiency.

) . Speed and comrehension. Enthusiasm. Association method. Good techninue.
“ost exciting apnlving to other things, writing, uiano typing, foreign
languages, mental deduction. ’

I think that my speed has 1ncreased with pood comnrehension. I know I can
1ncrease my soeed further. with Dracticing

I think »nat I will Dractice and that way keep up ny sneed and understanding
and -petter both._ ¢

A more rapid hand and finger nnvement a more rapid turning of pages, a
more ranid backward sweep.

Yes, Soeedier backsweep, quicker page-turniny and nnvement across the line.

Yes Keeo trving new techniques. There 1is no one technique that is good
for all oeoole. . ’

_ *  To teach children to use all fingers when possible "~ speed page turning
.and hand moverents when reading when to read rapidly for information.

- . L2
’




Vi1 _
DO Y THINK YOUR APPROACH TO TNSTRUCTION OF OTHERS IN ERATLIE

WILL S ALTERED AS A RESULT OF THESE TWO WEEKS? IF SO, HOW?

Yes, bv teachin;* fhe."z to sreed read. . <._f_
; :

! Yes, I will definitely plan to work with my students in the’ fa.ll;{n J.eam
/ " ing how to develone somg- df these technigues. PRI

Ves, I J,a.n to take, ever'vthimz of this exmerience back to tea.ci} both a-

dults and chi’dren, for tetter comprehension and speed. .

' emhasize it more than in the oast. Se—

Yes, there are many different ways to encounter WOrds and nare. o

Yes. I wil! ~ive more material at -a faster rate. I wiil ax:qv.aint stu~_:

dents with and have them exmerirent on soeed-reading techniques._ i” will share
ideas on hani movement, finger usare, etc. with then e PR

Ves., 1T ﬁ 11 teach rv friends to do th*s

Yes - letting the children use all of-their I‘in;rers to read with ins.tead e -

\
-

of iust the imlex fingers. -

" Yes, to some extent. I will feel freer to let students try a broader :
range of ideas and techniaues in reading. s

No, because I don't teach br‘aille . '-_'

Since I do not teach I can't answer the acuestion but if I did f,each I

-

" would use this rethod which I have learned.-

N

. Tan.  Downll enioavsy o nave her'l use more fingers in reading and
vercelive 'cr"}s as 2 #vole, not just letters in themselves
S
“I-an no% a teache~, but if I were, I would try to sensitize all the finger's

and exvlore different technicues - .

. Yes, (1) tave the new learmers use all their fingers from the very beg-
inning, and tryv to have them recognize the symbols as soon &8 oossi‘tfle (2)

. Sugpest different ways to read braille and to positiornt thé book. " At ‘the same
time, encourare tnem to exveriment with any method they cow’ld think Of‘ that

might not have occurred to me.

) .,
,'. “ I

, Onl,/ as tn ma/ir' children aware of' need to r-esnond quickly - reallv
know they have mo mors, than just the index fingers. L, Py IERT

”

o~
,
s

p-’tl “ .

) A ! [
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VIII . . *

M |

-

‘SHOULD AROTHER BRAII.I.E. SPEED READING INSTITUZE BE HELD HERE . L |
S | IN MICHIGAN? .o
: .o “ake it longer., Have small grouo sessions (2‘ or 3 oeople ). Exola.in more
LY Tof the theor'y

L.
AR
N ¢
W e . ¢ ¢ . -’ N

= '. bl .:A mre?stmcmg orog;ram should be glven dur'ing the first couple of‘ énys, .
pal e seif'-emeni,entab}an. Bifferent types af materials should be used,- L
:igagzzmaq !.,ca*a',logues gt;c 'A lab seésioh with individual help would be goosi '

. a:’, _-_ [

o"“v

\3:_2 - #0rg - omni:'fd aﬁ be‘ginning ,JOt have meal t‘icfcets be .zs they were, ‘
> /&'Jé(}’ﬂl?‘ S?’&‘&Ca*"‘sc'hocl f‘cr -ohe hour oractice session. i ;"

KN Ve 'u,zzbton on the cart of‘ the instmcaor (‘Ihe coordinator
RN d\,, t w;s weLL orgar\i.,ed Y . T
"‘,,-‘- & Sht)r'ier' oe*‘ibd‘ of ‘time. N .
* . w3 An i".stn.:g’tcé‘ with more backgmtmd 3@.@! edge a,nd experience with \
o bra:{lle readinp; and with low visioned-readers and vision problems. '

) -
Lo -:-..--.-- . . LU bt RN |
L - - . N .

) ifdthim§ : . ( -:i /:_'.*‘ . - .

Ky ?’ LA o ) . -
‘Ir nrinr rbadevs are to &a‘kn a- braille test " the braille should only be on . l

one “side. T NS g’ RN . . 2 .

.,-v“ R

] '

o\
.«

Lt
IS 2 ‘l‘

_ Imlerybnt sxjéed readinc in a..l classes* 'Vlake aI‘t:emoon sessIons man-
dator'y, it oo. easy f"er' us ‘co exaegerate oar nractice times. Bring convincing
'braille pex‘@n ‘tQ demns?;rate success-at ,ﬁegjmﬁng .

~

- -
R4 N

A | wou‘.m havé ,,,he 1nstr'uctog gxol‘ain* 'rethods‘fof moving eyes and ¢«hands and
mOYE, activelv_ watcn individt.ra1 s/wo,,rk If‘ it took mre_class time 1t would ., . .
be wdrth it. ':_‘-;-,z.. ,-; _-._ e 5 o

‘,; . "’. l/.'...-‘

« . T would '-haVe tést‘s and m«temais brailled I would nave defini,‘se daily

4

'803]5‘ to met‘ \" : ‘- .r '-,-,“.o~—':: _'.,; -,-"- ,.'- , 3.' N '4 «© .,

) v ('.. . ; 0. v
',-' Although “h@‘e’valuations aré ‘necessary now, 1 t;hi re. won‘I; be as mach
. pressure durid,g; *he ne;ét insté (e because, the. participants 'would naQ 19?‘ N

M, .
:l""'u "

pioneers ;, .
XA DAY o"-

C e m et To givé maningf‘ul suge’s‘zions‘ wo depend. gn,_the ﬁnal analysis. However,
-~ careful. selection uf matertal toi be/ t}sqd, ~ very shott stories, short, articles,, %
" -of Mgh interest, and low vocabulary Exch.ange ‘between participants - better .~
. ... than low elemgntary grade materials,:. _Improve instmct:iorftecmdqws such
. i as - read longe g‘in class; (oly 2, wepe as_long as' 5. mdn. Cines).’ Timing methdds .
should pe ‘ayatlgbie to stud?nt/s. ,.Rerrem‘oer to exp'laln Verbél}y woaid lﬂfe to :
o kﬂqvi»rvmat':gdes{ o i “ R

AL ....-‘_ T ] "-'t\‘ _.. ‘._o. g .,
"“ :1 : \G'I' "v o %

K wn% definite t,ec qu.s ' smmture t’ne course wi—w dgfin_ﬂ:e ,methods
S t:", ,’ el ./ o . . 5 ‘.», . B
N .-; ’:‘ o0 ‘:.:‘,.-. . % : '_._ . . . . ) .
o o /”.'/«' ‘.";i": 2 . "
. %,.:f ’ '_’ 2 sl ‘ !
T, SR ".“ l..‘_, ‘.
~ b =t ;{’.’3‘ =gt
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BAGED UPON THIS- TWO VEEK EXPERIENCE, WHAT SUGGESTI WOULD
YOU HAVE VOR PLANNING.NEXT YEAR'S INSTTTUTE FOR TEACHERS OF

THE VISUALLY TMPAIRED?
. 7o work on all teaching of Visually Impaired to increase sneed in all of
it. All teaching of Blind is done too slow. .

None.

Testing should be done ;n:print for print oveople. Structured program for
first couple of days, exverimenting next few days, working with students
last few days.” P.1. sessions with individualized lab instruction.

An institute on the immrovement of listening skills - various types,
soeed listening, new equiprment, techniques for develooment, etc.

Nothing.

Same as nuser VIII. (If orint_ readers are to take a braille test, the
braille should onlv be on one side.) .

’

Have built—in public’ relations campaipgn with spots in particiaants"local
naners. Discuss immlementation approach in great detail, since must be.

I would suggest that more groups work together for timing nurposes in
practice sessions and that the course be a little longer.

I would ask those nlannins to take the course toaecess their needs be-
forehand so *hat some of these individual needs could be met within this
tiﬂ‘ﬂ - , . ~

. I have no sugrestions. I thought'this was ‘a worthwhile and helpful
experience . , ) : -t

- Stick ‘to the Braille. ¢

-
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v.

their hands.

. ) X

«

GENERAL COMMENTS - T S

I thought it wes a highly wortiwhile session.

Program nas a good teginning. Video tapine inhibited us a bit. I realise
it's the first such program in “ichigan, but more public advertisements to
interested persons should te available. Good experience!

. Although the time wastedtin class on extrenuous matters hag been frustrating,
thé experience overall, has been rewarding. Excellent accommodations. Pleasant
associations. ’ : ’ o

fNot really. -

~-1. I wouxd like to see, as a result of these workshops, some “specific evaluation.

of different techniques and some recommendations in regard to braille reading
{hand moverent, sensitization, etc.). ' - - —
2. I felt that a more structured planning and use of -time would have been
’ berneficial.
3. The oororturity to work with other braille readers as students was a good idea.
If vossible, there should be Some means of following.up work begun with these
veonle. ' '

b4, As a whole, I felt that the workshopo provided some interesting and useful ideas,

perhans the most immortant being non-limitation of the vossibilities for
reading. “uch more time and practice, however, will be required to develop
these skills and techniques fully. - =

Pleasant, spontaneous, relaxed atmosphere for children. No drills, grades,
pressure; just learning how to read for enjoyment. Vould have to discard con-

T ventional texts and lesson plans, since geared and paced for slow readers.

3 . -
. ™y readins has improved and that was the main thing but I would like to get a
lot better in the f%Eure. As a vhole I enjoyed the institute. -

" Helpful and useful orogram. Hopefully, someone will find an exolanation for
reading two pares at once - I cannot comprehend how one can put things back into
sequence. That was a little discouraging even though I believed and saw it done.

T was somewhat disappointed in that the course Was poofly structured. I had
assumed that it would be devoted to providing definite techniques in learning to
speed up braille reading. Somehow this did not happen. I found that too many

' things -not narticularly rertinent to the blind were brought into the sessions. One
could detect feelinss of frustration, which I suppose is natural in something new
and different being explored. However, I do feel that an individual in the course
has the privilege of ‘fully expressing what he feels relative to the good and bad
points. Oftentimes questions were left unanswered. . We were in mid-air so to -
speak. 0o much.time was spent in the exercise "encountering™-which had little
meaning for me after the first day. Of course, I realize that blind peonle are a
littlée awkward at times and need to be taught to function more efficiently with

As a teachér, I would hate to. put such pressure on.chiidren and stand over them
and say "faster" every minute to speed them up. I believe it must be approached
gradually, encouraging and praising him with the result that he 1is going to immrove.

-~ . —

H




-? , ,

£ . >

In my owidind, I hjve some reservations. T found that through my own
determinatiog ta.!fing my book to bed at night and reading when it was qulet,

I could reall n.jov and gain in comnrehension what I have been reading The '

Return of ¢ tive" by Thomas ilardy. I would hate to think our young oeople are
h 1ife and not, have favorite books which will leave a

going to sne“a?‘read throps;
lasting; and deeo impression on their lives.

o

g

e~

5 an interesting exverience. It has had some very good things to
*truly .aporeciate all the effort and exveriences of visiting the

it has b,
remember.
‘State Librar‘s’for the Blind, the Braille Trail, the Little Red School House, the

picnics, an‘g&pe graduation have been most enJoyable.
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) ‘ ‘:WorkshOp Peﬁ §pn; .
(Sing to the tune of “I've Been_Wbrkinf On the Railroad)
- . . By Agnes Horton

Join the Rapid Reading Workshop,

'Twill.speed you on your way,

Faster, onward ever faster, : \

That's the order of the day.

Practice speed in turning pages,

Encounter every word on the page; »

Practice speed and—comprehension, it matters not your age.
Practice hard and long, keep a daily log,

Record your time and ratings faithfully; ..

Watch your backward sweep, increase your speed each day,
You've got to pass in just two weeks. So--- C ‘
Join the Rapid Reading Workshop, improve your reading skill---
Join the Rapid Reading Workshop, Let's all say yes, I will.

]

Tune "In the Shade of the 014 Apple Tree"
- By Elizabeth Lennon

In the library of old MSB.- - - .
Curiosity got the better of me. ’
They told me I'd read.
At a really great speed.
But- fingers and brain disagreed,
My instructor I drove up the wall.
_"As I 'tried hard to master it all,
My fingers did fly,
As the minutes whizzed by.
In the library of old MSB.

79
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EXPLORATIONS IN BRAILLE SPEED READING -,

'-\

An Institute for Teachers of the Visually Handicapped -
_»  Margaret S, Polzien . .'f ' mnmmm&mmm
Institute Director ) . Sheridan, Michigan
Phone 517-291-3831 ' ' June 15, 1973
v - ~ ’ =
4

Dear Colleagque,

1)

) ‘This is a report to the Planning Committee and interested
administrative personnel. '

Planning goes on as scheduled far the Institute on Explorations
in Braille Speed Reading to be held at the Michigan School for the . \
Blind July 2 - 13, 1973. The doctoral students under the dinection
of Dr. Edwin Keller are putting together a research study to evaluate
the findings of the Institute. We should like to have -you visit the
.program at anytime while ,we are in session. .

Enclosed you will find a tentative schedule for the two weeks.
. You will note. that a family picnic is planned for the afternoon of
/ July 4th at the Michigan School for. the Blind Country Campus in’
Greenville. We would be happy to have you and your family bring yodr
lunch and join us and meet the participants and staff. The Country’
Campus affords an unusual opportunity for outdoor education and
recreational activities available to all of Michigan's visually
handicapped children and youth. ' :

*

o The enclosed map should assist-you in finding the +location.
. Be sure to dress in casual attire and wear sturdy footwear.

Vle shall be anticipating your visitation. : 7 ‘

) - 7/ sincerely,
' ! / .
¢
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